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The test made by the teachers may have a lack of validity. Sometimes, the
teacher-made test often tests the student's ability but does not reflect the actual
achievement of the teacher's goals in making a test. This research was conducted
to find out whether the English teacher made-test by state senior high school 1
Kutacane was valid to measure the students' achievement. The research design of
this research was qualitative research. The population was the English teacher of
second grade and sample of this study the final test made by the English teacher
senior high school 1 Kutacane. In collecting the data, the writer used rubric and
interview. In analyzing the data, this study used document analysis techniques.
The writer made the curriculum as a benchmark in finding the validity and test
questions made by the English teacher. Based on the results showed, amounting to
92% of questions made by the teacher was valid and 8% was invalid. Those
results indicated that the test made by the English teacher of state senior high
school 1 Kutacane were valid and in accordance with the curriculum. Therefore,
the English teacher of senior high school 1 Kutacane had made valid questions
and the level of validity made by the teacher demonstrated the ability of
the teacher to make the test.
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1CHAPTER I
INTRODUCTION
This study is designed to analyze the teacher-made test for a senior high
school. This chapter presents the background of study, research questions, the aim
of study, terminology, significance of study, research design, sampling, and
methods of data collection.
A. Background of Study
The test is an instrument to measure students' ability in a certain lesson. It
is aimed at obtaining information about the student's knowledge, abilities, talents,
and personality by providing a set of questions or tasks planned by having a
provision or answer that is assumed to be true of both written and oral tests.
Mahardika (2010, p.10), defined that “the purpose of the test is to know the
effectiveness and the success of teaching and learning process in achieving
learning.”
Brown (2003, p.20), “test is divided into two forms, namely a teacher-
made test and a standardized test. Teacher-made test is created by the teacher.
Usually, the teacher makes a test based on the curriculum and the lesson plan that
has been applied during the lesson.” In this case, the teacher is free to make the
test. Teacher-made test is intended to measure the success rate of learners in
achieving the target of the curriculum after the learning process done by the
teacher. Therefore, teachers must make logical and rational questions about what
2items are worth asking. This test is usually used for daily, formative, and general
test (summative).
The second form is the standardized test. Brown (2003, p.66), “standardized tests
are those that have undergone the standardization process (validation and
reliability), so the test is completely valid and reliable for a purpose and for a
particular group.” Usually, standardized tests are performed when all subjects
have ended or tests to proceed to the next level nationally. In other words,
standardized tests are narrowly tested by a team of experts, or compiled by a
specialized agency that professionally conducts tests. In the standardized test, all
students answer the same questions, instructions and within the same time
constraint.
With regard to the test, there are many procedures that are normally used
in the test program. But there are two main things that must be considered, namely
the validity and reliability. According to Tyaswati (2000), validity is the extent to
which a measuring instrument can evaluate something and fulfill a specific
purpose. Reliability is closely related to the consistency of the test result.
It is clear that a test should be valid and reliable. Tyaswati (2000, p,3), said
that “in a test, validity and reliability are the two factors that determine the quality
of a test.” There are many valid but not reliable tests, and vice versa. That's
because many factors influence the result of the test, and every school has
different qualities in making a test. In this light, a teacher plays an important role.
Teachers must be careful in analyzing students’ capability and teaching materials
3to make a good test because it will affect the results that will be obtained from the
learning process.
Today, most English language tests at a senior high school are made by the
teachers at that institution. However, the test given is rarely analyzed whether it is
relevant to the teaching materials or not. According Hughes (1976), a lot of
quality language testing is very bad, they fail to measure what is meant to be
measured. Sometimes, the teacher-made test often tests the student's ability but
does not reflect the actual achievement of the teacher's goals in making a
test. Teacher-made test has lack of validity and reliability in the relation with the
curriculum.
To illustrate, a previous study which was conducted by Maizura Fauzie
from UIN Ar-raniry about The Validity of the English Teacher Made Test at
Ulumul Qur’an Banda Aceh, shows that about 55% of test items (11 items) are
declared invalid whereas 45% (9 items) are declared valid. It means that the
English teacher made test does not meet the quality of a good test.
That condition may also happen at a state senior high school 1 Kutacane.
The test made by the teachers may have a lack of validity. This tendency can be
seen from the fact that senior high school 1 Kutacane has a qualified teacher, but
most students are not able to complete the test questions at the end of the
semester. In this research, the writer will analyze the forms of the test, the types of
the test, and the content of the test based on curriculum to find their validity
related to the classroom teaching-learning process.
4B. Research Question
In line with the background of the research, the writer formulates the
research question as follows, is the English teacher made-test made by senior
high school 1 Kutacane teacher valid to measure the students’ achievement?
C. The Aim of Study
This study aims to find out whether the English teacher made-test made by
state senior high school 1 Kutacane teacher valid to measure the students’
achievement.
D. Significance of Study
The finding (result) of this research are expected for 3 (three) groups are:
1. The teacher
Based on this research, the writer hopes that this research can be a
benchmark of a summative teacher-made test in English lesson. In addition, this
study can be used as a guide for teachers in other to be able to make the test
questions in accordance with the standards that have been set, so the test questions
provided are valid.
2. The students
For students, this research is expected to be a benchmark of students in
working on the English question in accordance with the material being taught. In
addition, students can be aware of the questions that are appropriate to the
learning materials and curriculum in their learning process.
53. The further researcher
This research is expected to provide a new knowledge that can support
further research in the test field and also provide a review for the researcher as a
base to take solution when problems occur about a test of validity in a school
lesson.
E. Terminology
1. Teacher made-test
Test is usually used to testing a person's knowledge of something to
determine what he already knows after learning. Barrow (2005, as cited in Sardar,
2013, p.18), a test is a specific tool or procedure or a technique used to obtain
response from the students in order to gain information which provides the basis
to make judgment or evaluation regarding some characteristics such as fitness,
skill, knowledge and values.
According to Airasian (2005), teacher made-test is test made by the
teacher to assess students' abilities at the end of the student's learning and the
teacher prepares the material to be tested.
In writing the final test questions, the teacher can directly create the
problems he has taught to students in accordance with the curriculum and learning
materials. The point is to measure the ability of students in receiving the lessons
that have been already taught. It will assess each student’s understanding of lesson
unit.
62. Validity
Validity is an appropriate judgment of something. Validity also deals with
something that has value and can be measured through the scoring rubric. Validity
also means as the extent to which an assessment is accurate measure what it is
intended to measure. James (1990, as cited in Tyaswati, 2000, p.7), defined that
“validity is the ability to measure accurately what it is intended to measure. In this
study, validity is essentially a matter of relevance to what it claims to measure.”
7CHAPTER II
LITERATURE REVIEW
This chapter will present about definition of test, the function of test, kind
of test, standardized test, teacher-made test, and principle of good test. With
regard of definition below, the writer and the reader will be easy to understand the
construct of this research.
A. Definition of Test
Every teaching-learning process needs to gain the feedback from students
in order to know the ability of students after learning process. Usually, to measure
the ability from students, teachers make a test as a tool of evaluation. Test is a
way to measure the knowledge ability of person or student. Brown (2003, p.3),
explain that “test is a method of measuring a person’s abilities, knowledge or
performance. In line with Brown’s opinion,” Sardar (2013, p.8) said that“test may
be called as tool, a question, set of question, a test which are used to measure a
particular characteristic of an individual or a group of individuals”. Globally, the
test is a series of questions that must be answered correctly, the goal is to measure
the ability of individuals to the extent of their ability to understand daily learning.
Test is different from evaluation. Evaluation is activities that include two
elements, namely measuring and assessing. In addition, evaluation is the last
activities after test. Ralp Tyler (1999, as cited in Tayibnapis, 2000, p.20), defined
that “evaluation is a process that determines target can be reach.” In line with
8Tyler’s, Arikunto (2005, p.10) said that “evaluation is used to know the result of
teaching learning process.
The differences among test, measurement, assessment, and evaluation can
be summarized as in the table below.
Table 2.1. Definition of Test, Measuring, Assessing, and Evaluation.
Definition Process Result
Test
A tool to measure the
ability of person Testing
Test result or
answer sheet
Measuring
A process to determine a
quantity that produce a
number
Compared the
result of test with
certain standard
size
Number or score
which is
quantitative
Assessing
Make decisions about
something with good or
bad sizes.
Giving attributes
to the
measurement
results
Description
Qualitative
Evaluation
Activities that include two
elements of measurement
and assessment.
Decision making
on the results of
graduation
Decision or
Justification
From definition above, test and evaluation is different. In other words, test
is a tool to make evaluation, and evaluation is the last way to make a decision
whether a person passes the test or not. Then, the result from the test will produce
a number to scoring and teachers will easily assess the results of the tests.
B. Function of Test
A test is always related to teaching-learning process. This relationship can
not be separated, because to get an information from the students, the teacher
must do the test. Therefore, teachers should make a test according to the learning
process. If the tests are not in accordance with the procedures or learning
9materials, then the test can be said to be invalid and it will be difficult for the
students to answer the test questions.
In general, the function of a test is to measure students ability and to what
extent the success of the learning program. Arikunto (2005), there are some
functions of tests in the learning process:
1. Function for class:
a. To diagnose of students learning difficulties;
b. To evaluate the gap between talent and achievement;
c. To raise the level of achievement; and
d. To group students in class at the time of applying the learning by using
groups.
2. Function for guidance:
a. To assist students in determining the choice;
b. To help students achieve educational goals and majors; and
c. To provide an opportunity for counselor, teachers, and parents in
understanding the difficulties a child.
3. Function for administration:
a. To give instructions in the grouping of students;
b. To placement of new students; and
c. To assessthe curriculum.
Based on the function of test above, it can be said that the test is very
important to have information from students who well follows the learning in
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the classroom. Thus the test has an important role at the end of the learning
process, in order to easily evaluate each student.
C. Kind of The Test
Test is a method to measure person’s ability, knowledge, or performance.
Each test has a specific purpose and a particular criterion to be measured. There
are many kinds of tests to measure the ability. Kubiszyn (2010, p.55), explain that
“there are some educational tests can be designed for the more general purpose,
namely proficiency test, diagnostic test, placement test, and achievement test.”
1. Proficiency Test
Huges (1989, p.88), “a proficiency test is devised to measure how
much of a language someone has learned. It is not linked to any particular
course of instruction but measures the learner’s general level of language
mastery.” Most English language proficiency tests base their testing items
on high frequency-count vocabulary and general basic grammar. The
proficiency test is not limited to any one course, curriculum, or single skill
in the language; rather, it tests overall ability.
2. Diagnostic Test
Diagnostic test is designed to identify students’ strengths and
weakness. This test is intended to ascertain what further teaching is
necessary. In addition, diagnostic test is to identify the test takers strengths
and weakness in the language as well as to attempt to explain why certain
problems occur, and what treatment can be assigned. According to Brown
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(1996), the diagnostic test intends to compile a list of weaknesses that need
to be addressed and to analyze the strengths of students, and what needs to
be remembered is the test not to assess success or failure.
3. Placement Test
Placement test is a test aimed to identify the necessary prerequisite
skills for a learning and mastering program of learning as it is programmed
prior to starting the learning activities for the program. In other words, this
test is oriented to the readiness of students to face new programs and
suitability of learning programs with students' abilities, and assessments
are undertaken where there is a need to put each pupil on a teaching-
learning program appropriate to his or her ability. The placement test
function is to know the circumstances of the learners at a glance including
the whole person's circumstances, the learner is placed in his position.
The purpose of the placement test is to place the learners in the
correct place based on the talents, interests, abilities, and self-condition of
learners so that learners do not experience obstacles in following the
lesson or every program material presented by the teacher.
4. Achievement Test
Achievement test is a test that aims to evaluate learning outcomes
that have been obtained in an activity. This test will test all the lessons
learned in school. Usually this test is done in two forms of test, namely
formative test and summative test.
a. Formative Test
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Formative test is a continuous assessment in the learning and
teaching process. According to Brown (2014), formative testing is a way
to evaluate students at the end of each lesson, this aims to shape their skills
and continue the growth process. Formative tests are conducted to assess
the extent to which the ability of students in mastering the material that has
been taught. In addition, formative tests are conducted to assess the
success of a teacher in teaching. The formative test is also assessment
designed and conducted to obtain information about student progress,
hence also known as progressive assessment judgment. This form of
assessment is generally conducted during the learning process, therefore
the assessment is process-oriented, and aims to control student learning
progress. Udoukpong and Okon (2012, p.21), explain that “the formative
test is used to measure what students have learned at the end of a unit, to
promote the students, to make sure they have met required standards.”
b. Summative Test
Summative test is usually done after all learning materials end at
one period. Summative test is done to know how far the level of students
in receiving learning materials in each unit. According to Brown (2004),
summative test aims to measure the ability of students from the beginning
to the end of the lesson in a period. In the summative test, the teacher can
see whether all learning units have been reached or not. Heritage (2014,
p.35), summative test is defined by three major criteria:
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1. The tests, assignments, or projects are used to determine whether
students have learned what they were expected to learn.
2. They are given at the conclusion of a specific instructional period,
and therefore they aregenerally evaluative, rather than diagnostic.
3. Summative test results are often recorded as scores or grades that
are then factored into a student’s permanent academic record.
D. Standardized Test
Standardized test is a test that has experienced standardization of validity
and reliability that the truth is very high. Brown (2003, p.67), “standardized test is
a test that is given in a consistent or standard manner. This test is made by experts
in their field or from the learning center. The tests are standardized in terms of
management and scoring based on uniform standards and assumptions so the
results of the assessment can be compared for different classes or schools.”
Alderson (1995, p.40), defined that “standardized test is designed to
measure knowledge across courses, subjects, and disciplines. Therefore, test
generally cover a much broader domain information.” This test focus tends to be
more global with an emphasis on associations, integration, and application. In
addition, the ultimate purpose of a standardized test is, as the name implies,
standardization. It provides a standard for comparison. Standardized test is
designed to evaluate and compare the aptitudes or competencies of a diverse
population of individual, for testple, students from different institutions who have
different educational backgrounds. Therefore, a standardized test must be (1)
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representative of a domain of knowledge, (2) dependable with regard to the format
and scoring, and (3) consistent in terms of testing conditions. (Alderson, 1995,
p.40)
E. Teacher Made-test
Formal assessments give teachers a way to test knowledge and plan future
instruction. There is one way to assess the test in the school except for
standardized test, namely teacher made test. Arikunto (2005, p.25), “teacher
made-test is a test written and made by a teacher in the school, so the validity and
reliability of the test are not like the standardized test.” The effectiveness of this
type of test depends on the skill and ability of the teacher in designing the test.
Usually, this test is based on materials and specific goals formulated by the
teacher for his own class. Rarely does the teacher analyze and revise test items
that have been tested, so the teacher does not know the level of validity and
reliability.
Brown (2003, p.73), “the teacher made-test basically can only use in some
class the teacher teaches. Actually, the test can be different in one class to another
because it depends on the amount of materials teacher had taught to each class.”
The advantage of using this kind of test is students are familiar with the task given
by the teacher enabling them to score better than in standardized test. Meanwhile,
the limitation of teacher-made tests are limited sampling, low reliability,
subjective, low validity, a high skill required, monotonous, spend lots of time to
compose.
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F. Principle of Good Test
A test must have criteria that must be met in order to be regarded as a
good test. According to Purwanto (2006), a good test has four principles which
are: Practicality, Reliability, Authenticity, and Validity.
1. Practicality
The test can be said to be practical and effective when it is easy in its
implementation and all students can take the test without some obstacles. Brown
(2003, p.46), said that “a test can be called as practical when it is not excessively
expensive, stays within appropriate time constraints, relatively easy to administer,
and has a scoring/evaluation procedure that is specific and time-efficient.”
2. Reliability
A test should be reliable as a measuring tool. The results obtained from
previous tests have the same results and are not much different from the tests
performed now. If the tests performed have very different results, then the test can
be said not reliable. Brown (2003, p.20), defined that “a reliable test is consistent
and dependable. The point is if a teacher gives a test to the same student at two
different times then the test should have a result that is not much different.” In
addition, according to Frisbie (2005), reliability is a series of continuous test
values and shows almost the same results. If a test is given to the same student at
different times and has the same results, eating the test can be said to be reliable.
According to Alderson (1995), reliability can be done in various ways. the
classic way is to give a test to a group of students, then assess the test. the
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assumption is that if the first and second tests have the same result, the test is
reliable.
3. Authenticity
A third major principle of language testing is authenticity, a concept that is
a little slippery to define, especially within the art and science of evaluation and
designing test. Bachman and Palmer (1996, p.77) defined that “authenticity as the
degree of correspondence of the characteristics of a given language test task to the
features of the target language task, and then suggest an agenda for identifying
those target language tasks and for transforming them into valid test items.”
According to Brown (2003, p.28), in a test, authenticity may be present
in the following ways:
a. The language in the test is as natural as possible;
b. Items are contextualized rather than isolated;
c. Topics are meaningful (relevant, interesting) for the learner;
d. Some thematic organization to items is provided, such as through a
story line or episode; and
e. Task represent, or closely approximate, real-world task.
4. Validity
Test validation is defined as the process of collecting evidence to establish
that the inferences, which are based on the test result, are appropriate. McMillan
(2001, p.18), said that “validity is a matter of judgment, there are no fix rules for
deciding what is meant by high, moderate, or weak validity. Skill in making this
judgment is based on test validation, and it develops with experience in dealing
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with tests.” In addition, Gronlund (1998, p.226), said that “validity is the extent to
which inferences made from assessment result are appropriate, meaningful, and
useful in terms of the purpose of the assessment.”
How is the validity of a test established? Brown (2003, p.22), “there is no
final absolute measure of validity, but several different kinds of evidence may be
invoked in support. In some cases, it may be appropriate to test the extent to
which a test calls for performance that matches that of the course of a unit of
study being tested.” In other cases, we may be concerned with how well a test
determines whether or not students have reached an established set of goals of a
level of competence.
Hathcoat (2013, p.56), said that “the first step in the process of the test
validation is to have a clear understanding of the evidence that establishes
validity. The traditional approach to establishing validity identified three distinct
classifications of validity, namely content validity, construct validity, and
criterion-related validity.”
a. Content-related Evidence
Evidence-based on test content represents the degree to which the items on
a test reflect a course’s content domain. Lyman (1998, p.41), defined that
“content-related validity is nonstatistical, it cannot be objectively quantified with
a number. Rather, the documentation of content-related evidence of validity
begins with test development and is established by a detailed of the test content.”
The more closely related a test is to its blueprint, the higher the content validity
will be. If a test has content-related evidence of validity, then we can use the test
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results to make a judgment about the person’s knowledge within that specific
content domain.
Anastasi and Urbina (1997, p.108), said that “a well-constructed test
measures every important aspect of a course, including the subject matter and the
course objective, because a test measures only a sample of a domain, the degree to
which the test items represent the content of the course is the key issue in content
validity.” No aspect, of course, should be under or over-represented. Tests that
provide content valid results are produced with careful planning. When
developing a test to inform decisions about student progression in a course of
study, the content domain on the test must be limited to what the students have
had the opportunity to learn during the course.
In this study, the criteria of a test made by the teacher can be said to be
valid if the test is in accordance with the syllabus and lesson plan, the test made
by the teacher created by the team making the question of English, the test made
by the teacher does not have repetition more than two times, and tests made by
teachers able to measure all aspects related to the concept of English learning.
b. Construct-related Evidence
The second kind of evidence that can support validity, but one that does not
play as large a role for a classroom teacher, is construct-related validity,
commonly referred to as construct validity. This type of validity evidence was
formerly a component of construct-related evidence. McNamara (2000, p.18),
defined that “a construct is an unobservable characteristic of an individual that
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cannot be measured directly, such as intelligence, creativity, and critical
thinking.”
Brown (2003, p.25), defined that “construct validity is a major issue in
validating large-scale standardized tests of proficiency. Because such tests must,
for economic reasons, adhere to the principle of practicality, and because they
must sample a limited number of domains of language. They may not be able to
contain all the content of a particular field or skill.” The TOEFL, for test, has until
recently not attempted to sample oral production, yet oral production is obviously
an important part of academic success in a university course of study.
c. Criterion-related Validity
This type of evidence testing the relationship of test score to validity that is
external to the test. Brown (2003, p.24), defined that “criterion-related validity is
best demonstrated through a comparison of results of an assessment with results
of some other measure of the same criterion.” Criterion-related validity usually
falls into one of two categories, concurrent and predictive validity. A study of the
concurrent evidence, however, is concerned with estimating present performance
when compared to the criterion. Lyman (1998, p.52), said that “concurrent and
predictive evidence differ only in their time sequence. Both test scores and
criterion values are obtained at about the same time with concurrent validity.
However, in predictive validity, there is a time lapse between testing and
obtaining the criterion values. When criterion-related evidence is high, the test can
be used to estimate performance on the criterion.”
20
Based on the principal of good test above, the teacher must have an ability
to fulfill the criterion of a good test. If the teacher cannot fulfill the criterion of a
good test, the test will be invalid in scoring the students' test. The teacher must
have a responsibility when they make a test because a teacher-made test is
different from the standardized test.
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CHAPTER III
RESEARCH METHODOLOGY
This chapter described some aspects of methodology including research
design, population and sample, technique of data collection, technique of data
analysis.Abrief description of research location will close this chapter.
A. Research Design
The purpose of this study was to find out whether the English teacher
made-test valid to measure the students’ achievement. To reach this aim,
qualitative research is used in this study. Mulyana (2007, p.5), defined that
“qualitative research is an interpretive research (using interpretation) which
involves many methods, in testing the research question.” Meanwhile, according
to Noor (2011, p.34), qualitative research is a descriptive research and tend to use
analysis with an inductive approach.
Qualitative research will be in accordance with this study because the
focus on this study is a test made by English teachers. Thus, a comprehensive
analysis involving description data is needed and qualitative design help to
explain the research question. In this light, the writer utilized a rubric that has
been created for the purpose of this study. Qualitative research approach will
facilitate the writer in analyzing the research question. The writer will described
the points contained in the rubric to have answers to the research question.
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B. Population and Sample
1. Population
According to Bryman (2001), the population is the entire sample chosen
by the researcher, while the sample is part of the population that is represented as
a group. He also added that the population and sample should not always be
human or people, but it could be a nation, school, some of the theories, and others.
The population of this research is the English teacher in the senior high school 1
Kutacane namely Mr. AR.
2. Sample
Semiawan (2007, p.27), defined that “the sample is a segment of the
population chosen to represent it. The sample of research is focused on the main
target of research.” The main target of this research is the final test of second
grade in second semester which is made by the English teacher in the senior high
school 1 Kutacane.
C. Technique of Data Collection
Data collection is a very important phase in order to be able to answer the
research question. Data collection should be conducted systematically, directed,
and in accordance with the research question.
Before analyzing the document, the writer will create a rubric containing
the points about the syllabus and lesson plan made by the English teacher. What
will be analyzed by the writer is the question content made by the English teacher,
thus, the writer will match the items with rubrics.
23
O’Leary (2014, p.54), a rubric can also be used to grade or score
document. There are three primary types of documents are:
1. Public Records: The official, ongoing records of an organization’s
activities. Testples include student transcripts, mission statements, annual
reports, policy manuals, student handbooks, strategic plans, and syllabi;
2. Personal Documents: First-person accounts of an individual’s actions,
experiences, and beliefs. Testples include calendars, e-mails, scrapbooks,
blogs, Facebook posts, duty logs, incident reports, reflections/journals, and
newspapers;
3. Physical Evidence: Physical objects found within the study setting (often
called artifacts). Testples include flyers, posters, agendas, handbooks, and
training materials.
In this case, the type of analysis used by the writer is public record,
because at this point there are two items that are suitable for the research question,
namely strategic and syllabi. So,  the writer will analyze the document using the
syllabus and lesson plan made by the English teacher.
In collecting data, the writer used rubric and interview. The interview was
to be done to the second-grade English teacher who made the test. Punch (2009,
p.18), defined that “interview is the most important tool in a qualitative method. It
is the best way to measure people's views, meanings, and definitions of real
situations.” Interviews were conducted to obtain information about how the
English teacher made the test. Thus, data collection techniques used by the writer
is by using rubric and interview.
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D. Technique of Data Analysis
In line with the research question, the writer uses document analysis
research as the data analysis. Bowen (2009, p.21), defined that “document
analysis is a form of qualitative research in which documents are interpreted by
the writer to give voice and meaning around an assessment topic.” In this
research, the writer will analyze the test questions sheet which has been collected
from the English teacher.
After collecting the important data to be studied, analyzing the data is the
next step to answer the research question. Sanjaya (2009, p.34), defined that “data
analysis is a process of processing and interpreting data to put various information
in accordance with its function so they have meaning.” This step is very important
to do in a study to find an answer. The first thing done by the writer in analyzing
the document is to create a rubric and use a checklist technique. To see whether
the test given by the teacher is valid, the writer’s checklist steps include:
1. Creating a table containing material derived from syllabus and lesson plan;
2. Analyzing each item made by the teacher;
3. Matching each item with a table created by the writer;
4. Counting the number of checklist on the research sheet; and
5. Calculating the average number of percentages of those testined on the
research sheet.
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E. Research Location
The location of the research will be conducted at a senior high school 1
Kutacane (SMA Negeri 1 Kutacane). Precisely at Jl. Iskandar Muda No.2, kota
Kutacane, Bambel, Southeast Aceh District, Aceh. Senior high school 1 Kutacane
is one of the favorite high schools in Kutacane. The principal is Mr. Aliyas, S.Pd.
The number of all teachers are sixty-seven, including the headmaster.
The number of teachers who teach English is four people, they are Mr.
AR, S.Pd., Mrs. RM, SS., Mrs. WAF, S.Pd., and NM, S.Pd. From the four
teachers, the writer only analyzed one teacher, namely Mr. AR, S.Pd. The reasons
are because he teaches a second-year class that uses the K13 curriculum and has
many students. In addition, he is one of the senior English teachers who already
have a lot of experience in making test questions. Thus, the writer is interested in
testing the validity of his made test question. And then, the reason to choosen the
second year class as the sample of this study is that they have studied English in
first year class and will studied at the third year class. The number of all students
in senior high school 1 Kutacane are 984 people, 325 for first-year class, 330 for
second-year class, and 329 for third class.
26
CHAPTER IV
RESEARCH FINDING AND DISCUSSION
This chapter presents the research findings and analysis and based on the
data collected from classroom observation and interview.
A. Finding of Content Analysis
The writer collected the data from one teacher at senior high school 1
Kutacane. Then the data was analyzed using rubrics that have been made before
doing the research. The number of questions made by the English teacher was
twenty multiple choice questions and five essay questions. Based on the data
analysis technique that has been designed by the writer in chapter III, these
questions were matched to lesson plan and syllabus which is used by the teacher.
If they were not the same as the learning materials used in the classroom, then the
questions made by the teacher was invalid.
Based on the literature review in chapter II, the criteria of a test made by
the teacher can be said to be valid if the test was in accordance with the syllabus
and lesson plan, the test made by the teacher created by the team making the
question of English, the test made by the teacher does not have repetition more
than two times, and tests made by the teacher is able to measure all aspects related
to the concept of English learning.
In table 4.1 the writer had analyzed the level of validity and questions
made by the English teacher of Senior High School 1 Kutacane. In the table
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below, there are four columns containing basic competencies, learning materials, a
number of questions, and test questions.
The first column contains the basic competencies. In the first column, the
writer has written the subject for a semester corresponds to the curriculum. The
point is the competence that must be achieved by the teacher in making the
material and make the questions.
The second column contains the learning materials to be studied. In this
second column, the writer has filled the topic that would be taught by the teacher.
The writer has adjusted the learning materials with test questions that would be
tested by the teacher.
The third column contains the number of questions to be tested on each
material. The writer would be added up how many questions and match the
material used by the teacher in making test questions.
The fourth column contains the questions made by the teacher. In this
column, the writer would be matched the questions made by the teacher with the
basic competencies and materials that have been made by teachers. Thus, the
writer would know the level of validity and questions made by English teacher
senior high school 1 Kutacane.
The results of data can be seen in the following table:
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Basic competencies The materials of
the lesson
Question
Item
Questions
3.1 Analyze the social
function, text structure,
and language elements of
the phrase giving
suggestions and offers, as
well as responses, in the
context of their use
4.1 Prepare oral and written
texts to state, inquire, and
respond to expressions of
suggestions and offers,
taking into account the
correct and contextual
function of social, textual
structure and linguistic
elements
Topic:
Exemplary about
caring,
cooperative, and
proactive behavior
Expression:
Suggestions and
offers:
Why don’t you…
What about …?
You should …
You can ….
Do you need ….?
Linguistic elements
(1) Speech, word
pressure,
intonation,
(2) Reference
3.2. Analyze the social
function, text structure,
and linguistic elements of
expressing opinions and
thoughts, according to the
context of their use.
4.2. Prepare oral and written
texts to express and
respond to expressions of
opinion and thoughts,
taking into account the
social function, text
structure, and linguistic
elements, true and
contextual.
Expression:
Stated opinion /
mind:
I think …
I suppose...
In my opinion …
Linguistic
Elements:
Speech, word
pressure, intonation
1 20. Toni: I think our city is
very hot at the moment.
Putri : I don’t think so
........ our city is much
cooler than other cities in
this country.
Complete the dialogue
above!
a. I know it
b. I’m thinking of
c. He forget it
d. In my opinion >
e. See you
3.3 Analyzing social
function, text structure,
and linguistic elements in
expression of winged
hope and prayer
(extended), according to
the context of its use.
4.3 Prepare oral and written
texts to express and
respond to expressions of
hope and prayer, wing
(extended) with respect to
social functions, text
Expression:
hope and pray
- I hope …
- I wish you all
the best. Thank
you.
Linguistic
Elements:
Speech, word
pressure,
intonation
1 19. choose the following
sentences which expression
of hope
a. I need a nice house
b. I would like to have
a nice house
c. I wish I had a nice
house >
d. I like a nice house
e. I will was my shoes
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structure, and linguistic
elements, true and
contextual
3.4 Analyze the social
function, text structure,
and linguistic elements of
the official invitation text,
according to the context of
its use
4.4 Capture the meaning of
the official invitation text.
4.5 Editing official invitations
with due regard to social
functions, text structure,
and linguistic elements
that are true and
contextual.
4.6 Arrange the written text of
an official invitation,
taking into account the
correct social and textual
functions and linguistic
elements.
Structure:
Salutation
- Will/ Couid
you come
with me to the
exhibition?
- Is it possible
for you to
attend my
birthday
partyr?
Closing
Linguistic
Elements:
(1) Standard
words and
grammar
(2) Spelling and
handwriting
and print are
clear and neat.
(3) Speech, word
pressure,
intonation,
when
presenting
verbally
(4) Layout
References
3.5 Analyze social functions,
text structures, and
linguistic elements of
private letter text,
according to the context of
its use
4.7 Capturing the meaning of
the text of personal letters.
4.8 Arrange the text of a
private letter, taking into
account the social
function, text structure,
and linguistic elements
that are true and
Strcture:
Date
Salutation: Dear ....
Opening
paragraph:
Greetings and
preach the present
situation and what
is being done
Content: Reporting
what has / will
happen
Closing: Closes the
letter in the hope of
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contextual meeting again
Signature
Linguistic
Elements:
 Standard word
and grammar
 Spelling and
handwriting and
print are clear
and neat.
 Speech, word
pressure,
intonation, when
presenting
verbally
 Reference
 simple present,
simple past,
spelling, speech,
intonation, word
pressure,
punctuation, and
handwriting are
clear and neat
3.6 Analyze social function,
text structure, and
linguistic elements of
manual procedure text and
tips, according to the
context of its use.
4.9 Capturing the meaning of
procedural text, oral and
written, shaped manual
and tips.
4.10 Edit manual procedure
text and tips, taking into
account the correct social
and textual function and
linguistic elements.
Manual text
procedures and
tips
Structure:
mention the
material / part of
the item that is
presented in full,
and the list of
steps taken
Linguistic Element:
• simple present
tense
• imperative,
• The number
representing the
sequence
• adverb
spelling, speech,
intonation, word
pressure,
punctuation,
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handwriting is clear
and neat.
3.7 Analyze social functions,
text structures, and
linguistic elements to state
and inquire about actions /
events without mentioning
the perpetrators in the
scientific texts, in the
context of their use.
4.11 Prepare oral and written
texts, to state and inquire
about actions / events
without mentioning the
culprit in the scientific
texts, taking into account
the correct and contextual
function of the social,
textual structure, and
linguistic elements
Action / activity /
event without
mentioning the
culprit
(Passive Voice)
Text Structure:
Insects are
considered
dangerous
animals.
Tsunami is
caused by
earthquake
affecting the
seabed.
Linguistic
Elements:
• verb be (is /
am / are / was /
were) and verb
3rd form.
• grammar,
speech, word
pressure,
intonation,
spelling,
punctuation,
handwriting
and print are
clear and neat.
Topic:
Various matters
relating to events /
activities /
scientific actions
without the need to
involve the
perpetrators
3 17. My father fixed the car
yesterday
Passive voice is:
a. My father was fixed
the car yesterday.
b. My father was being
fixed the car
yesterday.
c. The car was fix by
my father yesterday.
d. The car was fixed by
my father yesterday.
>
e. The car was fixing
by my father
yesterday.
18. Somebody cleans the room
every day
Passive voice is:
a. The room was clean
by somebody every
day.
b. The room is cleaned
by somebody every
day. >
c. The room is clean by
somebody every day.
d. Somebody is cleaned
the room every day.
e. Somebody was
cleaning the room
every day.
Essay:
4. My mother makes some
cakes.
Passive voice is
______________
3.8 Analyze social functions,
text structures, and
linguistic elements to state
and inquire about
conditionality in the event
of a future event / event,
in the context of its use.
Supposing if
there is an event
/ event in the
future
Conditional
Sentence
5 1. If adults ... a single
espresso, it can slow the
flow of blood to their
heart.
a. Drink >
b. Will drink
c. Would drink
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4.12 Prepare oral and written
texts to state and inquire
about the presuppositions
in the event of a future
event / event, taking into
account the correct social
and textual functions and
linguistic elements of the
context
Text Structure:
- If teenagers eat
too much fast
food, they can
easily become
overweight.
- If you excercise
regularly, you
will get the
benefit
physically and
mentally
Linguistic
Elements:
- If Clauses
dalam simple
present
- Main Clause
dengan modals
can/ will
Topic:
Various things
related to
presupposing the
event / event in the
future
d. Had drink
e. Has drink
2. Teacher: "What would
you do if you were a
millionaire?
Student: "_____ a trip
around the world."
a. I will take
b. I would have taken
c. I would take>
d. Me took
e. I shall
3. If the player scores
another goal, the result
____ a draw.
a. is to be
b. will have been
c. will be >
d. would be
e. would
Essay:
3. If I finish the assignment
before Saturday,
I………………..(submit) it
to my lecturer.
5. Make two conditional
sentence in type I and type
II!
3.9 Analyze the structure of
the text and linguistic
elements to carry out the
social function of the
factual text by stating and
inquiring about the factual
textual texts about natural,
social, simple people,
animals, objects,
phenomena and events,
simple, in accordance with
the context of learning in
other classes in the
Classroom XI
The factual report
of oral and simple
written text about
objects, animals
and natural
phenomena /
events,
Structure:
- General
classification of
animals/objects
written, e.g.
Slow loris is a
mammal. It is
3 4. What is the text mostly
about?
a. Butterflies' life
stages >
b. How a caterpillar
lives
c. How butterflies lay
their eggs
d. Physical
characteristics of
butterflies
e. The types of
butterflies
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4.13 Capturing meaning in
factual text, oral and
written, simple, about
people, animals, things,
symptoms and natural and
social events, related to
other subjects in Class XI.
found in ... It is
a nocturnal
animal. It is
very small with
....
- A description of
the part, nature
and behavior
Linguistic
Elements:
- Simple Present
- Verbs that
describe animals /
objects / natural
phenomena
- Adjective
- Various nouns
related to objects /
animals / natural
phenomena
observed
- spelling,
punctuation, and
handwriting and
print are clear and
neat.
5. Why do butterflies fly to
some flowers?
a. To get nectar >
b. To pump blood
c. To get some food
d. To dry their wings
e. To lay some eggs
6. Where does a caterpillar
change into a butterfly?
a. On the flower
b. On the leaves
c. Inside the chrysalis >
d. Inside the nectar
e. Around the branch
3.10 Analyze the social
function, text structure,
and linguistic elements of
the analytical exposition
texts on topics that are
warmly spoken publicly,
in the context of their use.
4.14 Capturing meaning in
the text of an analytical
exposition on topics that
are warmly spoken of
publicly
Text of an
analytical
exposition
Text structure:
a. Mention the
subject of
something warmly
discussed
b. Mention the
views / opinions
about it along with
illustrations as
supporters
c. Ends with a
conclusion that
restates opinion to
it
Linguistic
Element:
- Simple Present
sentence
5 7. What type of the text
above?
a. Narrative.
b. Report.
c. Analytical. >
d. Explanation.
e. Description.
8. What is the purpose of the
text?
a. to persuade reader
about the Cars
Should Be Banned In
The City >
b. to explain the
characteristics the
Cars Should Be
Banned In The City
c. to inform readers
about Cars Should
Be Banned In The
City
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- Conditional
Clauses
Modals
d. to describe Cars
Should Be Banned In
The City
e. to entertain readers
about Cars Should
Be Banned In The
City
9. What one of the diseases
caused by pollution?
a. HIV / AIDS
b. BRONCHITIS >
c. LIVER
d. IMPOTENT
e. CHOLERA
10. Which paragraph is called
arguments?
a. I and II.
b. IV
c. All paragraph
d. II, III, and IV >
e. I and IV
11. What tense is mostly used
in the text?
a. Past tense
b. Simple present tense
>
c. Simple perfect tense
d. Present continuous
tense
e. Past continuous tense
3.11 Analyzing social
functions, text structures,
and linguistic elements of
short and simple
biographical texts on
famous characters, in
accordance with the
context of their use .
4.15 Capturing the meaning
of short and simple
biographical texts about
famous personalities
Short and simple
biographical texts
about famous
characters
Structure:
a. Mention actions /
events / in general
b. Mention the
sequence of actions
/events
chronologically,
and coherently
c. If necessary,
there is a general
5 12. What made Moh. Hatta
arrested?
a. Because he was
exiled to Boven
Digul
b. Because he studied
in Netherlands
c. Because he was vice-
president
d. Because he was
active in the national
movement
e. Because he was born
in Bukittinggi
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conclusion.
Linguistic Element:
- Words related to
the struggle of life,
professionalism in
work, events /
events that are
being discussed.
- Simple,
Continuous,
Perfect tense
- Mention of nouns
Capital auxiliary
verbs
13. What is the main idea of
paragraph four?
a. The Japanese
invasion
b. Moh Hatta was
exiled to Boven
Digul
c. Moh. Hatta activities
in political
organization
d. The nationalist
movement
e. The study in
Netherlands
14. ‘He is no longer living
among us’
What does ‘us’ refer to?
a. Sumatra people
b. Indonesia people
c. Digul people
d. Netherlands people
e. Batavia people
15. ‘Dr. Moh. Hatta passed
away in 1981.
What is the synonym of
passed away?
a. Lived again
b. Died
c. Kept the position
d. Brought back
e. Joined in
16. What is the main idea of
paragraph four?
a. The Japanese
invasion
b. Moh Hatta was
exiled to Boven
Digul
c. Moh. Hatta activities
in political
organization
d. The nationalist
movement
e. The study in
Netherlands
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Source: The English teacher of senior high school 1 Kutacane
The English test of the second-semester test made by the English teacher
started from the basic competencies of 3.8 to 3.12. The English teacher also
included basic competencies that have considered important to be repeated in the
second-semester test. The reason is to strengthen students' ability to answer
questions in the first semester. The basic competencies which entered in the first
semester by the English teacher were 3.2, 3.3, and 3.7. Nevertheless, the first
semester that the teacher inserted into the second-semester test can be said to be
valid because it is still in accordance with the lesson plan and syllabus.
1. Invalid Questions
Based on the results of the data above, from twenty-five questions that
were made, twenty questions of multiple choice and five essay questions, the
writer found two invalid questions, there were number seven on multiple choice
3.12 Mention the social
function and linguistic in
the song
4.16 Capturing messages in
songs
Song
Linguistic elements
• Words, phrases,
and grammar in
song-shaped
artwork.
• Spelling and
handwriting and
print are clear and
neat.
• Speech, word
pressure,
intonation, when
presenting verbally
Topic:
Modeling about
inspiring
behavior.
2
Essay:
1. What does the song tell
you about?
2. Look at the lyrics carefully.
What does she want,
actually? And what does
she think about people?
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and number four on the essay question. These two questions are not suitable for
testing for several reasons.
In question number seven, it should not be longer asked about the type of
text, because students have already known kind of text that made by the teacher
and on this question is too easy for students. The teacher should ask about the
subject matter of what happens in the text because in the syllabus there are points
that require for students to mention the subject question that occurs in the text.
Thus, question number seven is invalid, as it does not match with learning
material and syllabus.
Meanwhile, question number four should not need to be repeated again,
because there were many repetitions about the passive on voice in the form.
Therefore, the teacher should make another question about the material in the
second semester. So, the number four can be said to be invalid.
2. Valid Questions
The writer found twenty-three questions were valid and in accordance with
basic competencies and material. Those are nineteen questions in multiple choice
and four questions in an essay. Questions from one to twenty valid except number
seven is invalid because does not meet the criteria and for essay question only
number four is invalid.
The question number one according to basic competence and syllabus.
This can be seen from the composition of questions that ask about conditional
sentence type I. In the syllabus, conditional sentence type I has been studied and
students have been given training in the form of questions. It can be seen in the
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question number one form Conditional Type I with the pattern: Subject + Present
Tense + Subject + Future Tense. Therefore, the number one was valid, because it
was in accordance with basic competence and syllabus.
The question number two is in accordance with basic competence and
syllabus. Question number two is a question of conditional sentence type II, this
question is contained in the teaching material that is taught. It can be seen using
the conditional sentence with Type II with the pattern: Subject + Past Tense +
Subject + might / would / could. Thus, if I were a millionaire, I would take a trip
around the world. So, the question number two can be said to be valid because it
was in accordance with basic competence and syllabus.
The question number three still asks about conditional sentence type I. In
syllabus and learning materials, the second year of senior high school still study
conditional sentence type I and type II. Therefore, the questions made by the
teacher on number three was valid.
The question number four is a common question contained in the factual
report text. This question can analyze students' ability level in the reading text as a
whole. Question number four refer to the criteria in the manufacture of test
questions because it fits with the syllabus. Therefore, question number four was
valid.
The question number five is a question that asks about the nature and
behavior of a subject contained in the factual report text. This question qualified
in the manufacture of the test because it is found in the syllabus and learning
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materials. Therefore, the questions made by teachers at number five can be said to
be valid
The question number six is also a question of asking about the behavior of
the subject in the story. This question is still exist in learning material and
syllabus. Therefore, this question was valid.
The question number eight is a question that asks about the intent of the
text. This question can be said to be valid because in the points of learning
materials there are points that ask about the final destination of the story delivered
from the text. Therefore, the number eight can be said to be valid.
The question number nine asks about cause and effect. This problem can
test the ability of students in reading the text in whole and true, so it can be known
in detail about the important points contained in the text. therefore, the number
nine was valid.
The question number ten asks about the structure of the text. The text
structure is in the learned syllabus. Therefore, the number ten was valid.
The question number eleven inquires about linguistic elements used in the
text. The element of language is the point learned in the syllabus. Thus, the
question of number eleven was valid.
The question number twelve is a question of text biography. The question
asks about the events that occur in the text. So this question can be said to be valid
because it was met the criteria in the structure used in the lesson plan, that is
mentioning the action/events/events in general.
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The question number thirteen is about the main idea contained in the text.
Then the number thirteen was valid.
The question number fourteen was valid because it is contained in learning
materials and lesson plans.
The question number fifteen was valid because it is contained in learning
materials and lesson plans.
The question number sixteen was valid because it was contained in
learning materials and lesson plans.
The question number seventeen is a question of the first semester which is
retesting by an English teacher. From the interview, the English teacher explained
that in the first semester, many students had difficulty in answering the question
of passive voice, so the English teacher repeated the passive voice question in the
second-semester test. From the question form made by the teacher, the question
was eligible, because there was in the learning materials that are taught.
The question number eighteen is a question of passive voice. This question
was found in the syllabus, so this question was valid.
The question number nineteen is from the learning material for the first
semester. The reason why the teacher repeated this question is that students
remember the material taught in the first semester. Because the question was in
accordance with the learning materials, then this question was valid.
The question number twenty is a question from learning material of the
first semester which is repeated by the English teacher. The teacher repeats this
question because he wants students to remember the lessons that have been long
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studied. This question was in accordance with the learning materials, therefore the
question of number twenty was valid.
The question number one essay asks about what the song says. In this
question, there are points that ask about the elements of language how to present a
song or retell the song in the read or sing. Therefore, the question number one was
valid because it corresponds with the learning material.
The question number two asks about the person's point of view on the
song. This question can test the students' ability to test the behavior of the people
in the song. This problem was in accordance with the learning materials, which is
about exemplary topics about behavior. Therefore, number two was valid.
The question number three of the essay is quite different from other
questions. Students are asked to fill in the answer in the form of the conditional
sentence. With this question, students can think further the right answer.
The question number five of the essay is a question that requires students
to make sentences in the form of conditional sentence type I and type II. This is a
way to test the level of students' ability in making conditional sentences. This
question can be said to be valid.
Of the twenty-five questions tested, there are two invalid questions, thus, the
validity of the questions made by teachers can be in the following percentage:
Number of questions = 25
Number of valid questions = 23
The questions is invalid = 2
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Percentage = Number of valid questions x 100%
Number of questions
Percentage = 23 x 100% = 92%
25
Thus, the number of valid questions on test questions made by senior high
school English teacher high school 1 Kutacane 92% was valid and 8% was
invalid. The questions made by the teacher has been tested and the validity has
highly 92%. This validity test was in accordance with the data analysis techniques
designed in chapter III.
3. Result of Interview
The writer has interviewed the second-grade English teacher, namely Mr.
AR, S.Pd. This interview aim to find out how the process of the English teacher
makes the questions at the end of the semester. The results of interviews
conducted by the writer to a senior secondary school teacher of senior high school
1 Kutacane on 5th May 2018 are as follows. The second grade English teacher,
Mr. AR, explained that they had a team in making an English test. The team
members were all English teacher in school, namely Mrs. RM, SS., Mrs. WAF,
S.Pd., and NM, S.Pd. Mr. AR have been making second-class questions for the
past two years because he is entrusted to teach second grade. Previously Mr. AR
teaches the third grade. In making the second grade English test, Mr. AR took two
weeks to complete. This is because Mr. AR and the team had to adjust the
questions made based on the curriculum used by the school. From an existing
experience, Mr. AR and the team have understood the level of ability of students
in answering questions, so they can predict the question to be tested. Usually, the
team of English question maker gives the grille question before it is tested. From
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the second-grade test, 80% of students passed the final test of the semester and
20% were remedial. From the results of a survey conducted by the team making
the question, by 20% said that the tested questions were difficult to answer and
80% said the tested questions are easy to answer because they have been studied
in the learning materials. The test questions made by senior English high school 1
Kutacane teachers are also often tested by Musyawarah Guru Mata Pelajaran
(MGMP) team. The trick is to match the questions made by the teacher at school
with the curriculum used in the school. Then, the MGMP team advises the teacher
to correct the test question if the test does not match the curriculum used by the
school. Mr. AR explained that if the question is made invalid then the questions
will be discussed to the MGMP team and replace it with a new question that is in
accordance with the curriculum.
B. Discussion
This section presents discussion based on the findings of this research. The
discussions provided the answer to one research question that related with
the English teacher made test. According to the technique of data analysis
conducted by the writer, the test made by the English teacher had already fulfilled
the test validity. This can be said because of the questions made by teachers 92%
in accordance with the curriculum of lesson plan and syllabus.
There are two invalid questions: these are due to the repetition of the first
semester and not in accordance with the syllabus. These two questions should be
replaced by questions appropriate to the curriculum and not many repetitions of
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the problem as occurs in the data already collected by the writer. This is very
clearly said in chapter II. According to Anastasi & Urbina (1997), a well-
constructed test measures every important aspect of a course, including the subject
matter and the course objective, because a test measures only a sample of a
domain, the degree to which the test items represent the content of the course is
the key issue in content validity.
Then, the interview result obtained by the researcher shows that the second grade
English teacher, Mr. AR, is careful enough in making test questions. He and his
team tested the questions to be tested to fit the curriculum used by the school. The
test questions to be tested are also tested by a team of question makers from all
English teachers in the region. If the test is not in accordance with the curriculum,
then Mr. AR will be willing to change the tested questions.
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CHAPTER V
CONCLUSION AND SUGGESTION
Relying on the data analysis in previous chapter, this chapter sum up the
findings with some conclusions and suggestions.
A. Conclusions
The main purpose of this research is to find out whether the English
teacher made-test made by state senior high school 1 Kutacane teacher valid to
measure the students’ achievement. Based on the result and discussion in chapter
IV, the conclusion can be drawn as the following:
1. English teacher of senior high school 1 Kutacane has made valid questions,
The teacher made the questions based on the curriculum used by the school.
The prevalence rate and questions created by teachers was 92% and 8% was
invalid. This proves that the English teacher of senior high school 1 Kutacane
has made questions in accordance with the curriculum used by the school.
2. The level of validity made by the teacher demonstrates the ability of teachers
made the test. The 8% invalid is the repetition of the questions re-tested by
the teacher to make students remember the lessons that have been studied in
the last semester.
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B. Suggestions
After researching and analyzing the data that has been collected, the writer
has some suggestions that will be useful for teachers, students, and other
researchers who may be interested in researching the level of validity and test
questions made by English teachers. The suggestions are:
1. To create valid test questions, the teacher must adjust the questions with the
curriculum used by the school. In addition, the teacher should create a team of
test testers so that the tested questions can be tested together and have no
errors.
2. For students, if the tested questions are not in accordance with the daily
learning materials, then students may need to discuss with the teachers. This
is important because if the teacher creates an invalid test then he will not
know the ability level of ability of students in answering the questions that
have been studied in daily classroom activities.
3. For the researchers who are interested in studying about test validity, they
should look for more cases of questions made by teachers who make a lot of
mistakes, for instances, by conducting research at school that does not have a
team of question-maker nor do they check their questions with the local
question-maker team.
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iv. English test questions for grade 2 of senior high school 1 kutacane
ENGLISH FINAL TEST FOR GRADE XI
SECOND SEMESTER
YEAR 2017/2018
1. If adults ... a single espresso, it can
slow the flow of blood to their
heart.
a. Drink
b. Will drink
c. Would drink
d. Had drink
e. Has drink
2. Teacher: "What would you do if
you were a millionaire?
Student: "_____ a trip around the
world."
a. I will take
b. I would have taken
c. I would take
d. Me took
e. I shall
3. If the player scores another goal,
the result ____ a draw.
a. is to be
b. will have been
c. will be
d. would be
e. would
Text is for number 4 to 6.
Butterflies are a type of insect with
large and often colorful wings.
They start out as eggs. They lay
their eggs on leaves. The eggs hatch
into caterpillars with tabular body.
The caterpillar eats leaves, beds, or
flowers of plants.
When a caterpillar is full sized, it
goes into another stage called
chrysalis. Caterpillars attach
themselves to something solid
before becoming a chrysalis. The
caterpillar inside the chrysalis
changes into a butterfly. Some
butterflies make the change in one
week. Some others take years to
change.
When the change is complete, the
adult butterfly splits the chrysalis.
The insect unfolds its wings and
pumps blood and air into then. It
spreads out the wings until they
become dry and harder. The
beautiful butterfly then flies to get
nectar from flowers. Most
butterflies live only for one or two
weeks.
4. What is the text mostly about?
a. Butterflies' life stages
b. How a caterpillar lives
c. How butterflies lay their eggs
d. Physical characteristics of
butterflies
e. The types of butterflies
5. Why do butterflies fly to some
flowers?
a. To get nectar
b. To pump blood
c. To get some food
d. To dry their wings
e. To lay some eggs
6. Where does a caterpillar change
into a butterfly?
a. On the flower
b. On the leaves
c. Inside the chrysalis
d. Inside the nectar
e. Around the branch
Text is for number 7 to 11
Cars Should Be Banned In The
City
Cars should be banned in the city.
As we all know, cars create
pollution, and cause a lot of road
deaths and other accidents.
Firstly, cars, as we all know
contribute the most of pollution in
the world. Cars emit a deadly gas
causes illnesses such as bronchitis,
lung cancer, and trigger of asthma.
Some of these illness are so bad
that people can die from them.
Secondly, the city is very busy.
Pedestrians wander every where
and cars commonly hit pedestrians
in the city, which causes them to
die. Cars today are our roads
biggest killers.
Thirdly, cars are very noisy. If you
live in the city, you may find it hard
to sleep at night, or concentrate in
your homework, and especially talk
to someone.
In conclusion, cars should be
banned from the city for the reasons
listed.
7. What type of the text above?
a. Narrative.
b. Report.
c. Analytical.
d. Explanation.
e. Description.
8. What is the purpose of the text?
a. to persuade reader about the
Cars Should Be Banned In The
City
b. to explain the characteristics the
Cars Should Be Banned In The
City
c. to inform readers about Cars
Should Be Banned In The City
d. to describe Cars Should Be
Banned In The City
e. to entertain readers about Cars
Should Be Banned In The City
9. What one of the diseases caused by
pollution?
a. HIV / AIDS
b. BRONCHITIS
c. LIVER
d. IMPOTENT
e. CHOLERA
10. Which paragraph is called
arguments?
a. I and II.
b. IV
c. All paragraph
d. II, III, and IV
e. I and IV
11. What tense is mostly used in the
text?
a. Past tense
b. Simple present tense
c. Simple perfect tense
d. Present continuous tense
e. Past continuous tense
Text is for number 12 to 16
Mohammad Hatta
Every year has its great
men and women who are
remembered for what they have
done for their country. One of
Indonesia’s great men is Dr.
Mohammad Hatta. He was a man
with a deep love for his country and
people.
Dr. Mohammad Hatta was
born in Bukittinggi on August 12th,
1902. While still in junior high
school in Bukittinggi, he became
interested in politics and joined the
League of Young Sumatrans.
He left Bukittinggi to study in
Batavia. Then he went to the
Netherlands. He studied economics
and gained a doctorate degree there.
During his stay there he was active
in the national Movement. Because
of his activities, he was arrested.
In 1923 Hatta returned to
Indonesia. He joined a political
organization called “Pendidikan
Nasional Indonesia”. One of its
goals was to develop political
awareness among the Indonesian
people. His activities again led to
his arrest. The colonial government
exiled him to Boven Digul, and
later to Banda Naira. Shortly before
the Japanese invasion. He was
brought back to Java.
When the Japanese surrendered in
August 1945, Soekarno and hatta
proclaimed Indonesia’s
Independence. Hatta became the
first vice-president of the Republic
of Indonesia.
In 1956 Hatta resigned as
vice-president and devoted himself
to writing. On march 14, 1981, dr.
mohammad Hatta passed away in
Jakarta. Nowadays, he is no longer
living among us. However, his
spirit of loving the country and
nation is one of the reason why he
is well remembered.
12. What made Moh. Hatta arrested?
a. Because he was exiled to Boven
Digul
b. Because he studied in
Netherlands
c. Because he was vice-president
d. Because he was active in the
national movement
e. Because he was born in
Bukittinggi
13. What is the main idea of paragraph
four?
a. The Japanese invasion
b. Moh Hatta was exiled to Boven
Digul
c. Moh. Hatta activities in political
organization
d. The nationalist movement
e. The study in Netherlands
14. ‘He is no longer living among us’
What does ‘us’ refer to?
a. Sumatra people
b. Indonesia people
c. Digul people
d. Netherlands people
e. Batavia people
15. Dr. Moh. Hatta passed away in
1981.
What is the synonym of passed
away?
a. Lived again
b. Died
c. Kept the position
d. Brought back
e. Joined in
16. What is the main idea of paragraph
four?
a. The Japanese invasion
b. Moh Hatta was exiled to Boven
Digul
c. Moh. Hatta activities in political
organization
d. The nationalist movement
e. The study in Netherlands
17. My father fixed the car yesterday.
Passive voice is:
a. My father was fixed the car
yesterday.
b. My father was being fixed the
car yesterday.
c. The car was fix by my father
yesterday.
d. The car was fixed by my father
yesterday.
e. The car was fixing by my father
yesterday.
18. Somebody cleans the room every
day.
Passive voice is:
a. The room was clean by
somebody every day.
b. The room is cleaned by
somebody every day.
c. The room is clean by somebody
every day.
d. Somebody is cleaned the room
every day.
e. Somebody was cleaning the
room every day.
19. Choose the following sentences
which expression of Hope .....
a. I need a nice house
b. I would like to have a nice
house
c. I wish I had a nice house
d. I like a nice house
e. I will was my shoes
20. Toni: I think our city is very hot
at the moment.
Putri : I don’t think so ........ our
city is much cooler than other
cities in this country.
Complete the dialogue above!
a. I know it
b. I’m thinking of
c. He forget it
d. In my opinion
e. See you
Essay Question
Question for number 1 to 2
IF AIN’T GOT YOU
BY ALICIA KEYS
Some people live for the fortune
Some people live just for the fame
Some people live just for to play
the game
Some people think that the physical
things define what’s within
And I’ve been there before
But that life’s a bore
So full of the superficial
Some peole want it all
But I don’t want nothing at all
If I ain’t got you baby
Some people want diamond rings
Some just want everything
But everything means nothing
If I ain’t got you
Some peole search for a fountain
That promise forever young
Some people need three dozen
roses
And that’s the only way to prove
you love them
Hand me the world on a silver
platter
And what good would it be?
With no one to share, with no one
who truly cares for me
If ain’t got you with me baby
Nothing in this whole wide world
don’t mean a thing
If ain’t got you with me baby
1. What does the song tell you
about?
2. Look at the lyrics carefully.
What does she want, actually?
And what does she think about
people?
3. If I finish the assignment before
Saturday,
I………………..(submit) it to
my lecturer.
4. My mother makes some cakes.
Passive voice
is______________
5. Please make two conditional
sentence in type I and type II!
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v. English lesson plan for grade two of senior high school 1 kutacane
SILABUS SMA/MA
Mata Pelajaran : BAHASA INGGRIS-WAJIB
Kelas :  XI
Kompetensi Inti :
KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai), santun, responsif dan pro-aktif
dan menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta
dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk
memecahkan masalah.
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri,
bertindak secara efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.1 Menunjukkan
perilaku santun dan
peduli dalam
melaksanakan
komunikasi
interpersonal
dengan guru dan
teman.
3.1 Menganalisis fungsi
sosial, struktur teks,
Teks lisan dan tulis
untuk memberi
saran dan tawaran
dan responnya
Fungsi Sosial
 Menjaga
hubungan
interpersonal
dengan guru,
teman, dan
orang lain
 Terbiasa
menggunakan
ungkapan
memberi saran
dan tawaran dan
meresponnya
Ungkapan
Mengamati
 Siswa menyimak/ mendengarkan
ungkapan  memberi  saran dan tawaran
dan responnya dengan (ucapan, tekanan
kata, intonasi, ejaan) yang tepat, serta
sikap santun dan peduli.
 Siswa mencoba menirukan
pengucapannya dan  menuliskan
ungkapan yang digunakan.
 Siswa belajar mengambil giliran dalam
melakukan tindak komunikasi
Mempertanyakan (questioning)
 Dengan pertanyaan pengarah dari guru,
siswa mempertanyakan:
- Fungsi sosial
- Ungkapan yang digunakan untuk
memberi saran dan tawaran
- Penggunaan unsur kebahasaan dari
tindakan komunikatif memberi  saran
dan tawaran dan responnya.
KRITERIA PENILAIAN:
 Tingkat ketercapaian
fungsi sosial memberi
saran dan tawaran dan
responnya
 Tingkat kelengkapan
dan keruntutan struktur
teks memberi  saran
dan tawaran dan
responnya
 Tingkat ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi
 Kesesuaian format
penulisan/ penyampaian
CARA PENILAIAN:
Unjuk kerja
 Bermain peran (role
2  x 2jp  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
dan unsur
kebahasaan pada
ungkapan memberi
saran dan tawaran,
serta responnya,
sesuai dengan
konteks
penggunaannya
4.1 Menyusun teks lisan
dan tulis untuk
menyatakan,
menanyakan, dan
merespon
ungkapan memberi
saran dan tawaran,
dengan
memperhatikan
fungsi sosial,
Saran dan tawaran:
Why don’t you…
What about …?
You should …
You can ….
Do you need ….?
Unsur kebahasaan
(1) Ucapan,
tekanan kata,
intonasi,
(2) Rujukan kata
Topik
Keteladanan
tentang perilaku
peduli, kerjasama,
dan proaktif
Mengeksplorasi
 Siswa secara mandiri mencari
pengetahuan tambahan tentang tujuan,
ungkapan, dan unsur kebahasaan yang
digunakan dalam ungkapan memberi dan
dan tawaran dan meresponnya
 Siswa berlatih menggunakan ungkapan
tersebut
 Siswa berlatih mengambil giliran dan
menggunakan kesantunan dalam
berkomunikasi
Mengasosiasi
 Siswa menganalisis ungkapan untuk
menyatakan, memberi, dan menerima
saran dan tawaran dengan
mengelompokannya berdasarkan
penggunaan.
 Dalam kerja kelompok terbimbing, siswa
membandingkan ungkapan memberi
saran dan tawaran dan responnya yang
lain dan mengaitkan dengan berbagai
ekspresi yang mungkin digunakan,
sesuai konteks penggunaannya.
 Siswa memperoleh balikan (feedback)
play) dalam bentuk
interaksi yang berisi
pernyataan dan
pertanyaan tentang
memberi  saran dan
tawaran dan responnya
.
 Ketepatan
menggunakan struktur
dan unsur kebahasaan
dalam memberi  saran
dan tawaran serta
responnya
Pengamatan
(observations):
 Upaya menggunakan
bahasa Inggris untuk
memberi  saran dan
tawaran dan
responnya ketika
muncul kesempatan.
 Kesungguhan siswa
dalam proses
pembelajaran di
setiap tahapan.
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
struktur teks, dan
unsur kebahasaan
yang benar dan
sesuai konteks
dari guru dan teman tentang setiap yang
dia sampaikan dalam kerja kelompok.
 Siswa membandingkan cara mengambil
giliran dan merespon dengan yang
diperoleh dari sumber lain
Mengkomunikasikan
 Siswa bermain peran memberi saran dan
tawaran serta responnya
 Siswa menggunakan ungkapan-
ungkapan memberi saran dan tawaran
dalam konteks komunikasi yang wajar di
dalam dan di luar kelas,dalam bentuk
percakapan/simulasi  dengan
memperhatikanfungsi sosial, ungkapan,
dan unsur kebahasaan serta strategi
yang benar dan sesuai dengan konteks.
 Siswa membuat ‘learning journal’
 Kesantunan dan
kepedulian dalam
melaksanakan
komunikasi
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
1.1 Mensyukuri
kesempatan dapat
mempelajari bahasa
Inggris sebagai
bahasa pengantar
komunikasi
International
2.2.  Mengembangkan
perilaku jujur,
disiplin, percaya
diri, dan
bertanggung jawab
dalam
melaksanakan
komunikasi
transaksional
dengan guru dan
Teks  lisan dan
tulis untuk
menyatakan
pendapat dan
pikiran serta
responnya
Fungsi Sosial
 Menjaga
hubungan
interpersonal
dengan guru,
teman, dan orang
lain
Ungkapan
menyatakan
pendapat/pikiran
I think …
Mengamati
 Siswa mendengarkan/menonton interaksi
menyatakan pendapat  dan pikiran  serta
responnya
 Siswa mengikuti interaksi menyatakan
pendapat dan pikiran
 Siswa menirukan model interaksi
menyatakan pendapat dan pikiran
 Dengan bimbingan dan arahan guru,
siswa mengidentifikasi ciri-ciri interaksi
menyatakan pendapat dan pikiran
(fungsi sosial, struktur teks, dan unsur
kebahasaan).
Mempertanyakan (questioning)
 Dengan bimbingan dan arahan guru,
siswa mempertanyakan antara lain
perbedaan berbagai ungkapan
menyatakan pendapat dan pikiran dalam
bahasa Inggris, perbedaan ungkapan
dengan yang ada dalam bahasa
Indonesia, kemungkinan menggunakan
ungkapan lain, dsb.
KRITERIA PENILAIAN:
 Tingkat ketercapaian
fungsi social ungkapan
menyatakan pendapat
dan pikiran
 Tingkat kelengkapan
dan keruntutan struktur
teks ungkapan
menyatakan pendapat
dan pikiran
 Tingkat ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi
 Kesesuaian format
penulisan/ penyampaian
CARA PENILAIAN:
Unjuk kerja
 Bermain peran (role
play) dalam bentuk
2 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
60
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
teman.
3.2. Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan pada
ungkapan
menyatakan
pendapat dan
pikiran, sesuai
dengan konteks
penggunaannya.
4.2. Menyusun teks
lisan dan tulis untuk
menyatakan dan
merespon
ungkapan
menyatakan
pendapat dan
I suppose...
In my opinion …
Unsur Kebahasaan
Ucapan, tekanan
kata, intonasi
Mengeksplorasi
Siswa menyatakan pendapat dan pikiran
dengan bahasa Inggris dalam konteks
simulasi, role-play, dan kegiatan lain yang
terstruktur.
Mengasosiasi
 Siswa membandingkan ungkapan
menyatakan pendapat dan pikiran yang
telah dipelajari dengan yang ada di
berbagai sumber lain.
 Siswa membandingkan antara ungkapan
dalam bahasa Inggris dan dalam bahasa
siswa.
Mengkomunikasikan
 Siswa menyatakan pikiran dan pendapat
dengan bahasa Inggris, di dalam dan di
luar kelas.
 Siswa menuliskan permasalahan dalam
menggunakan bahasa Inggris untuk
menyatakan pendapat dan pikiran dalam
interaksi yang berisi
pernyataan dan
pertanyaan tentang
ungkapan menyatakan
pendapat dan pikiran.
 Ketepatan
menggunakan struktur
dan unsur kebahasaan
dalam menyatakan
pendapat dan pikiran
serta responnya
Pengamatan
(observations):
 Upaya menggunakan
bahasa Inggris untuk
menyatakan dan
menanyakan
pendapat atau pikiran
ketika muncul
kesempatan.
 Kesungguhan siswa
dalam proses
pembelajaran di
setiap tahapan.
 Kesantunan dan
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pikiran, dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan,
benar dan sesuai
konteks.
jurnal belajar (learning journal). kepedulian dalam
melaksanakan
komunikasi
 Berperilaku jujur,
disiplin, percaya diri,
dan bertanggung
jawab dalam
melaksanakan
komunikasi
1.1.Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International
Teks  lisan dan
tulis untuk
menyatakan
harapan dan doa
serta responnya
Fungsi sosial:
Menjaga hubungan
interpersonal
Mengamati
 Siswa mendengarkan/menonton interaksi
ungkapan harapan dan doa
 Siswa mengikuti interaksi harapan dan
doa
 Siswa menirukan model interaksi harapan
dan doa
 Dengan bimbingan dan arahan guru,
siswa mengidentifikasi ciri-ciri interaksi
harapan dan doa. (fungsi sosial, struktur
KRITERIA PENILAIAN:
 Tingkat ketercapaian
fungsi social ungkapan
menyatakan harapan
dan doa
 Tingkat kelengkapan
dan keruntutan struktur
teks ungkapan
menyatakan harapan
dan doa bersayap
 Tingkat ketepatan unsur
2 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
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2.1.Mengembangkan
perilaku santun dan
peduli dalam
melaksanakan
komunikasi antar
pribadi dengan guru
dan teman.
3.3 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan pada
ungkapan harapan
dan doa bersayap
(extended), sesuai
dengan konteks
penggunaannya
4.3 Menyusun teks
lisan dan tulis untuk
dengan guru,
teman, dan orang
lain
Ungkapan:
harapan dan doa
- I hope …
- I wish you all
the best. Thank
you.
Unsur kebahasaan:
Ucapan, tekanan
kata, intonasi
teks, dan unsur kebahasaan).
Mempertanyakan (questioning)
Dengan bimbingan dan arahan guru, siswa
mempertanyakan antara lain perbedaan
antar berbagai ungkapan harapan dan doa
dalam bahasa Inggris, perbedaan ungkapan
dengan yang ada dalam bahasa Indonesia,
kemungkinan menggunakan ungkapan lain,
dsb.
Mengeksplorasi
Siswa menyatakan harapan dan doa
dengan bahasa Inggris dalam konteks
simulasi, role-play, dan kegiatan lain yang
terstruktur.
Mengasosiasi
 Siswa membandingkan ungkapan
harapan dan doa yang telah dipelajari
dengan yang ada di berbagai sumber
lain.
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi
 Kesesuaian format
penulisan/ penyampaian
CARA PENILAIAN:
Unjuk kerja
 Bermain peran (role
play) dalam bentuk
interaksi yang berisi
pernyataan dan
pertanyaan tentang
ungkapan menyatakan
harapan dan doa
bersayap
 Ketepatan dan
kesesuaian
menggunakan struktur
dan unsur kebahasaan
dalam menyatakan
harapan dan doa serta
responnya.
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
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menyatakan dan
merespon
ungkapan harapan
dan doa, bersayap
(extended) dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan,
yang benar dan
sesuai konteks
 Siswa membandingkan antara
ungkapan dalam bahasa Inggris dan
dalam bahasa siswa.
Mengkomunikasikan
 Siswa menyatakan harapan dan doa
dalam bahasa Inggris, di dalam dan di
luar kelas.
 Siswa menuliskan permasalahan
penggunaan ungkapan harapan dan
doa dalam bahasa Inggris  dalam jurnal
belajar (learning journal).
Pengamatan
(observations):
 Upaya menggunakan
bahasa Inggris untuk
menyatakan harapan
dan doa ketika
muncul kesempatan.
 Kesungguhan siswa
dalam proses
pembelajaran di
setiap tahapan.
 Kesantunan dan
kepedulian dalam
melaksanakan
komunikasi
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
Teks khusus, lisan
dan tulis,
berbentuk
undangan resmi
sederhana
Fungsi Sosial
Mengamati
 Siswa mendengarkan berbagai
ungkapan yang digunakan guru dalam
mengundang secara resmi dari
berbagai sumber (a.l. media massa,
internet).
 Siswa berlatih menentukan gagasan
utama, dan informasi rinci
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur teks
 Ketepatan unsur
kebahasaan: tata
3 x 2 JP  Berbagai
undangan
dalam bahasa
Inggris
 CD/ Audio/
VCD
 Koran/
majalah
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komunikasi
International yang
diwujudkan dalam
semangat belajar
2.3 Menunjukkankan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanakan
komunikasi
fungsional
3.4 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan dari
teks undangan
resmi, sesuai
Menjagahubungan
transaksional
dengan orang lain
Struktur
Salutation
- Will/ Couid  you
come with me
to the
exhibition?
- Is it possible for
you to attend
my birthday
partyr?
Closing
Unsur kebahasaan:
(5) Kata dan tata
bahasa baku
(6) Ejaan dan
tulisan tangan
dan cetak yang
 Siswa membacakan contoh-contoh teks
mengundang tersebut dengan ucapan,
intonasi, tekanan kata, dengan benar
dan lancar.
 Siswa menyalin contoh-contoh teks
undangan resmi sesuai dengan aslinya
agar menangkap isi, format dan tata
letak penulisan.
Mempertanyakan (questioning)
 Dengan pertanyaan pengarah dari guru
siswa terpancing untuk
mempertanyakan tujuan; struktur dan
kebahasaan yang digunakan dalam
mengundang secara resmi.
 Siswa memperoleh pengetahuan
tambahan tentang tujuan, struktur teks,
dan unsur kebahasaan dalam
mengundang secara resmi.
Mengeksplorasi
 Siswa secara mandiri dan dalam
kelompok mencari contoh undangan
yang lain  dari berbagai sumber
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/ penyampaian
Cara Penilaian:
Unjuk kerja
 Melakukan role-play
(bermain peran)
mengundang secara
resmi
 Ketepatan dan
kesesuaian
menggunakan struktur
dan unsur kebahasaan
dalam  menyampaikan
undangan secara
resmi
Pengamatan
(observations
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
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dengan konteks
penggunaannya
4.4 Menangkap makna
teks undangan
resmi.
4.5 Menyunting
undangan resmi
dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan
yang benar dan
sesuai konteks.
4.6 Menyusun teks tulis
undangan resmi,
dengan
memperhatikan
jelas dan rapi.
(7) Ucapan,
tekanan kata,
intonasi, ketika
mempresentasi
kan secara
lisan
(8) Layout
(9) Rujukan kata
 Siswa
Mengasosiasi
 Siswa menganalisis berbagai macam
undangan terkait dengan tujuan, struktur
teks, dan unsur kebahasaan, dilihat dari
segi ketepatan, efisienci, efektivitasnya.
 Secara berkelompok siswa
mendiskusikan ungkapan yang mereka
temukan dari sumber lain.
 Siswa menyunting undang yang diambil
dari berbagai sumber
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang fungsi sosial
dan unsur kebahasaan yang di
sampaikan dalam kerja kelompok
Mengkomunikasikan
 Siswa melengkapi  teks undangan resmi
dan menyampaikannya di depan guru
dan teman untuk mendapat feedback.
 Siswa berkreasi dalam membuat kliping
undangan resmi
Bukan penilaian formal
seperti tes, tetapi untuk
tujuan memberi balikan.
Sasaran penilaian
adalah:
 Perilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
 Kesungguhan siswa
dalam proses
pembelajaran di setiap
tahapan.
 Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks berisi
undangan resmi
 Ketepatan dan
kesesuaian
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fungsi sosial,
struktur teks, dan
unsur kebahasaan
yang benar dan
sesuai konteks.
 Siswa menyunting undang yang diambil
dari berbagai sumber
 Dengan menggunakan multimedia, siswa
membuat kartu undangan
 Siswa memperoleh penguatan dari guru
dan teman sejawat
menggunakan strategi
dalam membaca
Portofolio
 Kumpulan catatan
kemajuan belajar
berupa catatan atau
rekaman monolog.
 Kumpulan karya siswa
yang mendukung
proses penulisan teks
undangan resmi
berupa: draft, revisi,
editing sampai hasil
terbaik untuk
dipublikasi
 Kumpulan hasil tes
dan latihan.
Penilaian Diri dan
Penilaian Sejawat
Bentuk: diary, jurnal,
format khusus,  komentar,
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atau bentuk penilaian lain
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
internasional  yang
diwujudkan dalam
semangat belajar
2.3. Menunjukkankan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanakan
Surat pribadi
sederhana
Fungsi Sosial
Menjalin hubungan
dengan bertegur
sapa dan memberi
kabar pribadi
kepada teman
secara tertulis
Memberi informasi
kepada teman
Struktur
Date
Salutation: Dear ....
Opening paragraph:
Mengamati
 Siswa memperhatikan berbagai surat
pribadi yang digunakan guru dari
berbagai sumber (a.l. media massa,
internet).
 Siswa membacakan contoh-contoh
surat pribadi tersebut dengan ucapan,
intonasi, tekanan kata, dengan benar
dan lancar.
 Siswa menyalin contoh-contoh tersebut
sesuai dengan aslinya agar menangkap
isi, format dan tata letak penulisan.
 Siswa berlatih menentukan gagasan
utama, dan informasi rinci
Mempertanyakan (questioning)
 Dengan pertanyaan pengarahan dari
guru siswa terpancing untuk
mempertanyakan
- Fungsi Sosial;
- Struktur
- Unsur kebahasaan yang digunakan
Kriteria penilaian:
 Tingkat ketercapaian
fungsi sosial dalam
menyampaikan surat
pribadi
 Tingkat kelengkapan
dan keruntutan struktur
teks surat
 Tingkat ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ejaan, dan tulisan
tangan
 Kesesuaian format
penulisan/ penyampaian
Cara Penilaian:
Pengamatan (observasi)
 Upaya menggunakan
Bahasa Inggris dalam
4 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
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komunikasi
fungsional.
3.5 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan dari
teks surat pribadi,
sesuai dengan
konteks
penggunaannya
4.7 Menangkap makna
teks surat pribadi.
4.8 Menyusun teks
surat pribadi,
dengan
memperhatikan
fungsi sosial,
struktur teks, dan
Greetings dan
mengabarkan
keadaan sekarang
dan apa yang
sedang dilakukan
Content:
Mengabarkan hal
yang sudah/ akan
terjadit
Closing: Menutup
surat dengan
harapan untuk
bertemu kembali
Signature
Unsur kebahasaan:
 Kata dan tata
bahasa baku
dalam surat pribadi.
 Siswa mempertanyakan cara
menetukan gagasan utama, dan
informasi rinci dan informasi tertentu
Mengeksplorasi
 Siswa secara mandiri dan dalam
kelompok mencari contoh surat pribadi
yang lain  dari berbagai sumber
 Siswa berdiskusi menentukan gagasan
utama, dan informasi rinci dan
informasi tertentu
 Siswa menyusun paragraph-paragraf
pendek menjadi surat pribadi.
Mengasosiasi
 Siswa menganalisis berbagai macam
surat pribadi terkait dengan tujuan,
struktur teks, dan unsur kebahasaan,
dilihat dari segi ketepatan, efisienci,
efektivitasnya.
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang fungsi
menulis surat pribadi
 Kesungguhan siswa
dalam proses
pembelajaran dalam
setiap tahapan
 Perilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
 Ketepatan dan
kesesuaian
menggunakan strategi
dalam membaca
Portofolio
 Kumpulan catatan
kemajuan belajar
 Kumpulan karya siswa
yang mendukung
proses penulisan surat
pribadi, berupa: draft,
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unsur kebahasaan
yang benar dan
sesuai konteks
 Ejaan dan tulisan
tangan dan cetak
yang jelas dan
rapi.
 Ucapan, tekanan
kata, intonasi,
ketika
mempresentasika
n secara lisan
 Rujukan kata
 simple present,
simple past, ejaan,
ucapan, intonasi,
tekanan kata,
tanda baca, dan
tulisan tangan
yang jelas dan rapi
sosial dan unsur kebahasaan yang
sampaikan dalam surat pribadi
Komunikasi
 Siswa melengkapi surat pribadi
sederhana dan menyampaikannya di
depan guru dan teman untuk mendapat
feedback.
 Siswa berkreasi dalam menuliskan surat
pribadi kepada teman/ guru
 Siswa memperoleh penguatan dari guru
revisi, editing sampai
hasil terbaik untuk
dipublikasi
 Kumpulan hasil tes
dan latihan.
 Catatan atau rekaman
penilaian diri dan
penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
teks prosedur
berbentuk
manual dan kiat-
kiat (tips)
Tujuan komunikasi :
menyelesaikan
Mengamati
 Siswa membaca/ membacakan/
mendengarkan berbagai macam manual
dan tip.
 Siswa mengamati tujuan komunikasi,
struktur, dan unsur kebahasaan dari
teks prosedur yang membaca,
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur
teks prosedur
4 x 2 JP  Manual dari
berbagai
produk
 CD/ Audio/
VCD
 Koran/
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pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.3 Mengembangkan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanakan
komunikasi
fungsional
3.6 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan dari
teks prosedur
pekerjaan, secara
lengkap dan urut.
Struktur
menyebutkan
bahan/bagian dari
benda yang
dipaparkan
secara lengkap,
serta daftar
langkah yang
dilakukan
Unsur Kebahasaan
 simple present
tense
 imperative,
 Nomor yang
menyatakan
urutan
 kata keterangan
 ejaan, ucapan,
intonasi,
tekanan kata,
tanda baca,
membacakan, menonton, dan
mendengarkan
Mempertanyakan
 Dengan pertanyaan pengarah dari guru,
siswa mempertanyakan tujuan
komunikasi, struktur, dan unsur
kebahasaan dari teks prosedur
Mengeksplorasi
 Siswa berlatih menggunakan kalimat
imperative dalam memberikan tip secara
lisan dan tulis
 Siswa membacakan manual dan tip
kepada teman dengan menggunakan
unsur kebahasaan yang tepat
 Secara individu siswa menyalin
beberapa tips
Mengasosiasi
 Siswa membandingkan beberapa
manual dan tips
 Dalam kerja kelompok terbimbing siswa
membahas tentang masalah yang
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/
penyampaian
Pengamatan
(observations) Tujuan
untuk memberi balikan.
Sasaran penilaian adalah:
 Perilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
 Kesungguhan siswa
dalam proses
pembelajaran di setiap
tahapan
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyeng
lish.com
- http://america
nenglish.state
.gov/files/ae/r
esource_files
- http://learnen
glish.britishco
uncil.org/en/
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berbentuk manual
dan kiat-kiat (tips),
sesuai dengan
konteks
penggunaannya.
4.9 Menangkap makna
teks prosedur, lisan
dan tulis, berbentuk
manual dan kiat-
kiat (tips).
4.10 Menyunting teks
prosedur berbentuk
manual dan kiat-
kiat (tips), dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan
tulisan tangan
yang jelas dan
rapi.
dihadapi pada saat membaca,
mendengarkan,  dan menuliskan
manual dan tips dengan fokus pada
tujuan komunikasi, struktur, dan unsur
kebahasaan.
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang setiap
permasalahan yang disampaikan dalam
kerja kelompok.
Mengkomunikasikan
 Siswa mempresentasikan beberapa tips
yang disalin dari beberapa sumber
 Siswa membuat jurnal belajar (learning
journal)
Portofolio
 Kumpulan catatan
kemajuan belajar
berupa catatan atau
rekaman monolog teks
prosedur berbentuk
manual dan tips
 Kumpulan karya siswa
yang mendukung
proses penyuntingan
teks prosedur.
 Kumpulan hasil tes
dan latihan.
Penilaian Diri dan
Penilaian Sejawat
Bentuk: diary, jurnal,
format khusus,  komentar,
atau bentuk penilaian lain
72
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian
Alokasi
Waktu
Sumber Belajar
yang benar dan
sesuai konteks.
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.2 Mengembangkan
perilaku jujur,
disiplin, percaya
Tindakan/kegiata
n/kejadian tanpa
perlu
menyebutkan
pelakunya
(Passive Voice)
Fungsi Sosial
menyatakan dan
menanyakan
tentang
tindakan/kegiatan/
kejadian tanpa
perlu menyebutkan
MENGAMATI
 Siswa mendengarkan dan membaca
banyak kalimat Passive, dalam berbagai
konteks.
 Siswa mengikuti interaksi tentang
tindakan/kegiatan/kejadian tanpa perlu
menyebutkan pelakunya selama proses
pembelajaran, dengan bimbingan guru.
 Siswa menirukan contoh-contoh kalimat
yang menyatakan dan menanyakan
struktur Passive
 Dengan bimbingan dan arahan guru,
siswa mengidentifikasi ciri-ciri kalimat
yang menyatakan dan menanyakan
kalimat Passive (fungsi sosial, struktur
teks, dan unsur kebahasaan).
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kelengkapan dan
keruntutan struktur teks
 Kesesuaian format
penulisan/ penyampaian
Cara Penilaian:
Pengamatan
3 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://america
nenglish.stat
e.gov/files/ae
/resource_file
s
- http://learnen
glish.britishco
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diri, dan
bertanggung jawab
dalam
melaksanakan
komunikasi
transaksional
dengan guru dan
teman.
3.7 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan untuk
menyatakan dan
menanyakan
tentang
tindakan/kegiatan/k
ejadian tanpa perlu
menyebutkan
pelakunya
Struktur Teks
Insects are
considered
dangerous
animals.
Tsunami is caused
by earthquake
affecting the
seabed.
Unsur kebahasaan
 Kata kerja be
(is/ am/ are/
was/ were) dan
verb 3rd form.
 tata bahasa,
ucapan,
tekanan kata,
intonasi, ejaan,
tanda baca,
MEMPERTANYAKAN
Dengan bimbingan dan arahan guru,
siswa mempertanyakan antara lain
perbedaan antar berbagai kalimat Passive
yang ada dalam bahasa Inggris,
perbedaan ungkapan dalam bahasa
Inggris dengan yang ada dalam bahasa
Indonesia, kemungkinan menggunakan
ungkapan lain, dsb.
EKSPERIMEN (Explore)
a. Siswa bertanya jawab dengan kalimat
Passive dalam bahasa Inggris dalam
konteks simulasi dan kegiatan lain
yang terstruktur.
b. Siswa berusaha menyatakan dan
menanyakan dalam bentuk passive
dalam bahasa Inggris dalam proses
pembelajaran.
MENGASOSIASI
 Siswa membandingkan kalimat passive
yang telah dipelajari dengan kalimat
aktive.
(observations):
Bukan penilaian formal
seperti tes, tetapi untuk
tujuan memberi balikan.
Sasaran penilaian adalah:
 Perilaku jujur, disiplin,
percaya diri, dan
bertanggung jawab
dalam melaksanakan
komunikasi
 Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks dalam
bentuk passive
 Kesungguhan siswa
dalam proses
pembelajaran di setiap
tahapan
Portofolio
 Kumpulan karya siswa
uncil.org/en/
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Sumber Belajar
pelakunya dalam
teks ilmiah, sesuai
dengan konteks
penggunaannya.
4.11 Menyusun teks
lisan dan tulis,
untuk menyatakan
dan menanyakan
tentang
tindakan/kegiatan/k
ejadian tanpa perlu
menyebutkan
pelakunya dalam
teks ilmiah, dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan
tulisan tangan
dan cetak yang
jelas dan rapi.
Topik
Berbagai hal
terkait dengan
kejadian/ kegiatan/
tindakan ilmiah
yang tanpa perlu
melibatkan
pelakunya
 Siswa membandingkan antara kalimat
passive dalam bahasa Inggris dengan
bahasa ibu atau bahasa Indonesia.
KOMUNIKASI
 Siswa bertanya jawab dengan kalimat
passive dalam bahasa Inggris, di dalam
dan di luar kelas.
 Siswa berkreasi dengan tulisan ilmiah
mereka dengan kalimat passive
 Siswa menuliskan permasalahan dalam
menggunakan bahasa Inggris untuk
menyatakan dan menanyakan kalimat
passive dalam jurnal belajarnya.
yang mencerminkan
hasil atau capaian
belajar
 Kumpulan hasil tes
dan latihan.
 Catatan penilaian diri
dan penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
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Waktu
Sumber Belajar
yang benar dan
sesuai konteks
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.2
Mengembangkanpe
rilaku jujur, disiplin,
percaya diri, dan
bertanggung jawab
Pengandaian jika
terjadi suatu
keadaan/kejadian/
peristiwa di
waktu yang akan
datang
Conditional
Sentence
Fungsi Sosial
Menyatakan dan
menanyakan
tentang
pengandaian jika
terjadi suatu
keadaan/kejadian/
peristiwa di waktu
MENGAMATI
 Siswa mendengarkan dan membaca
banyak kalimat pengandaian, dalam
berbagai konteks.
 Siswa mengikuti interaksi tentang
pengandaian jika terjadi suatu
keadaan/kejadian/peristiwa di waktu
yang akan datang  selama proses
pembelajaran, dengan bimbingan guru.
 Siswa menirukan contoh-contoh kalimat
yang menyatakan dan menanyakan
pengandaian.
 Dengan bimbingan dan arahan guru,
siswa mengidentifikasi ciri-ciri kalimat
yang menyatakan dan menanyakan
pengandaian (fungsi sosial, struktur
teks, dan unsur kebahasaan).
MEMPERTANYAKAN
Dengan bimbingan dan arahan guru,
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur teks
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/ penyampaian
Cara Penilaian:
Pengamatan
(observations):
Bukan penilaian formal
2 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://america
nenglish.stat
e.gov/files/ae
/resource_file
s
- http://learnen
glish.britishco
uncil.org/en/
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dalam
melaksanakan
komunikasi
transaksional
dengan guru dan
teman.
3.8 Menganalisis fungsi
sosial, struktur teks,
dan unsur
kebahasaan untuk
menyatakan dan
menanyakan
tentang
pengandaian jika
terjadi suatu
keadaan/kejadian/p
eristiwa di waktu
yang akan datang,
yang akan datang
Struktur Teks
- If teenagers eat
too much fast
food, they can
easily become
overweight.
- If you excercise
regularly, you will
get the benefit
physically and
mentally
Unsur Kebahasaan
- If Clauses dalam
simple present
- Main Clause
dengan modals
can/ will
Topik:
Berbagai hal terkait
dengan
siswa mempertanyakan antara lain
perbedaan antar berbagai pengandaian
yang ada dalam bahasa Inggris,
perbedaan ungkapan dalam bahasa
Inggris dengan yang ada dalam bahasa
Indonesia, kemungkinan menggunakan
ungkapan lain, dsb.
Mengeksplorasi
 Siswa menyatakan dan menanyakan
pengandaian dalam bahasa Inggris
dalam konteks simulasi, role-play, dan
kegiatan lain yang terstruktur.
 Siswa berusaha menyatakan dan
menanyakantentang pengandaian jika
terjadi suatu keadaan/ kejadian/ peristiwa
di waktu yang akan datang dalam bahasa
Inggris selama proses pembelajaran.
Mengasosiasi
 Siswa membandingkan ungkapan
pengandaian yang telah dipelajari
dengan ungkapan-ungkapan lainnya.
 Siswa membandingkan antara
ungkapan pengandaian dalam bahasa
Inggris dengan ungkapan keharusan
seperti tes, tetapi untuk
tujuan memberi balikan.
Sasaran penilaian adalah:
 Perilaku jujur, disiplin,
percaya diri, dan
bertanggung jawab
dalam melaksanakan
komunikasi
 Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks dalam
bentuk pengandaian/
If clause
 Kesungguhan siswa
dalam proses
pembelajaran di setiap
tahapan
Portofolio
 Kumpulan karya siswa
yang mencerminkan
hasil atau capaian
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sesuai dengan
konteks
penggunaannya.
4.12 Menyusun teks
lisan dan tulis untuk
menyatakan dan
menanyakan
tentang
pengandaian jika
terjadi suatu
keadaan/kejadian/p
eristiwa di waktu
yang akan datang,
dengan
memperhatikan
fungsi sosial,
struktur teks, dan
unsur kebahasaan
mengandaikan
keadaan/ kejadian/
peristiwa diwaktu
yang akan datang
dalam bahasa ibu atau bahasa
Indonesia.
Mengkomunikasikan
 Siswa menyatakan dan menanyakan
pengandaian dalam bahasa Inggris, di
dalam dan di luar kelas.
 Siswa berkreasi dengan imajinasi
mereka dalam teks pengandaian
 Siswa menuliskan permasalahan dalam
menggunakan pengandaian dalam
bahasa Inggris untuk menyatakan dan
menanyakan pengandaian dalam jurnal
belajarnya.
belajar
 Kumpulan hasil tes
dan latihan.
 Catatan penilaian diri
dan penilaian sejawat,
berupa komentar atau
cara penilaian lainnya.
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Waktu
Sumber Belajar
yang benar dan
sesuai konteks
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.3 Menunjukkan
perilaku tanggung
jawab, peduli,
kerjasama, dan
Teks ilmiah faktual
(factual report)
lisan dan tulis
sederhana tentang
benda, binatang
dan
gejala/peristiwa
alam,
Fungsi sosial
- Mengamati
alam
- Menulis
paparan ilmiah
mengenai
benda,binatang
dan gejal/
Mengamati
 Siswa menyimak berbagai contoh/ film
ilmiah pendek yang disediakan
 Siswa mengamati fungsi sosial, struktur
dan unsur kebahasaan teks ilmiah faktual
 Siswa berlatih menentukan gagasan
utama, dan informasi rinci dan informasi
tertentu
Mempertanyakan (questioning)
 Dengan pertanyaan pengarah dari guru,
siswa terpancing untuk mempertanyakan
tujuan, struktur, dan unsur kebahasaan
yang digunakan dalam paparan tersebut.
 Siswa mempertanyakan cara
menemukan gagasan pokok, informasi
rinci dari teks faktual report.
Mengeksplorasi
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur teks
ilmiah faktual
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/ penyampaian
Pengamatan
(observations):
Bukan penilaian formal
seperti tes, tetapi untuk
4 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://america
nenglish.stat
e.gov/files/ae
/resource_file
s
- http://learnen
glish.britishco
uncil.org/en/
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cinta damai, dalam
melaksanakan
komunikasi
fungsional
3.9 Menganalisis
struktur teks dan
unsur kebahasaan
untuk
melaksanakan
fungsi sosial teks
ilmiah faktual
(factual report )
dengan
menyatakan dan
menanyakan
tentang teks ilmiah
faktual tentang
orang, binatang,
peristiwa alam
Struktur
- Klasifikasi
Umum tentang
binatang/ benda
yang ditulis,
e.g.
Slow loris is a
mammal. It is
found in ... It is
a nocturnal
animal. It is very
small with ....
- Penggambaran
mengenai
bagian, sifat
dan tingkah
lakunya
Unsur kebahasaan
- Simple Present
Siswa mendengarkan/
membaca/membacakan teks ilmiah faktual
dengan membandingkan berbagai teks
report dengan memperhatikan tujuan,
struktur, dan unsur kebahasaan yang benar
dan sesuai dengan konteks.
Mengasosiasi
 Dalam kerja kelompok terbimbing siswa
menganalisis struktur dan unsur bahasa
yang ada dalam beberapa teks report.
 Siswa mengelompokkan struktur, fungsi
sosial dan unsur kebahasaan teks
berdasarkan penggunaannya.
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang hasil analis
tentang fungsi sosial, struktur, dan unsur
kebahasaan dari teks berita yang
disampaikan dalam kerja kelompok
Komunikasi
 Siswa menyalin teks report yang
tujuan memberi balikan.
 Berperilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks ilmiah
faktual
 Kesungguhan siswa
dalam proses
pembelajaran dalam
setiap tahapan
 Ketepatan dan
kesesuaian
menggunakan strategi
dalam membaca
Portofolio
 Kumpulan catatan
kemajuan belajar
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benda, gejala dan
peristiwa alam dan
sosial, sederhana,
sesuai dengan
konteks
pembelajaran di
pelajaran lain di
Kelas XI
4.13 Menangkap makna
dalam teks ilmiah
faktual (factual
report), lisan dan
tulis, sederhana,
tentang orang,
binatang, benda,
gejala dan peristiwa
alam dan sosial,
terkait dengan mata
- Kata kerja yang
menggambarka
n binatang/
benda/ gejala
alam
- Kata sifat
- Berbagai kata
benda terkait
dengan benda/
binatang/ gejala
alam yang
diamati
- ejaan, tanda
baca, dan
tulisan tangan
dan cetak yang
jelas dan rapi.
- Rujukan kata
didapatkannya  tentang benda, binatang
dan gejala alam atau peristiwa lain yang
terkait dengan mata pelajaran lain dan
membacakannya di kelas
 Siswa menyampaikan laporan berupa
catatan (note taking) dari hasil membaca
beberapa teks ilmiah faktual.
 Membuat learning journal dalam
pembelajaran ini.
 Pada saat yang sama, antar siswa
melakukan penilaian sejawat, tentang
teks report yang dihasilkan
 Kumpulan hasil tes
dan latihan.
 Catatan atau rekaman
penilaian diri dan
penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
Penilaian Diri dan
Penilaian Sejawat
Bentuk: diary, jurnal,
format khusus,  komentar,
atau bentuk penilaian lain
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pelajaran lain di
Kelas XI.
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.3 Menunjukkan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanakan
Teks eksposisi
analitis
Fungsi Sosial
Menyatakan
pendapat tentang
topik yang hangat
dibicarakan
secara
bertanggung
jawab
Struktur teks
a. Menyebutkan
Mengamati
 Siswa menyimak berbagai contoh teks
eksposisi analisis yang diberikan/
diperdengarkan guru
 Siswa mengamati fungsi sosial, struktur
dan unsur kebahasaannya
 Siswa belajar menemukan gagasan
utama, informasi rinci dan informasi
tertentu dari teks eksposisi analitis
Mempertanyakan (questioning)
 Dengan bimbingan dan arahan guru,
siswa mempertanyakan antara lain
perbedaan antar berbagai teks eksposisi
yang ada dalam bahasa Inggris, Siswa
mempertanyakan gagasan utama,
informasi rinci dan informasi tertentu
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur teks
eksposisi analitis
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/ penyampaian
Pengamatan
(observations):
Bukan penilaian formal
4 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://america
nenglish.stat
e.gov/files/ae
/resource_file
s
- http://learnen
glish.britishco
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komunikasi
fungsional
3.10 Menganalisis
fungsi sosial,
struktur teks, dan
unsur kebahasaan
dari teks eksposisi
analitis tentang
topik yang hangat
dibicarakan umum,
sesuai dengan
konteks
penggunaannya.
4.14 Menangkap makna
dalam teks
eksposisi analitis
tentang topik yang
hangat dibicarakan
pokok
permasalahan
terhadap
sesuatu yang
hangat
dibicarakan
b. Menyebutkan
pandangan /
pendapat
mengenai hal
tersebut beserta
ilustrasi sebagai
pendukung
c. Diakhiri dengan
kesimpulan yang
menyatakan
kembali
Mengeksplorasi
 Siswa mencari beberapa text eksposisi
analitis dari berbagai sumber.
 Siswa berlatih menemukan gagasan
utama, informasi rinci dan informasi
tertentu
 Siswa secara berkelompok menuliskan
/menyalin teks eksposisi analitis dengan
memperhatikan fungsi sosial, struktur,
dan unsur kebahasaan dengan runtut
 Siswa membacakan teks eksposisi
kepada teman dengan menggunakan
unsur kebahasaan yang tepat
Mengasosiasi
 Secara berpasangan siswa
menganalisis beberapa teks eksposisi
dengan fokus pada fungsi sosial,
struktur, dan unsur kebahasaan
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang hasil
seperti tes, tetapi untuk
tujuan memberi balikan.
Sasaran penilaian adalah:
 Berperilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
 Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks eksposisi
analitis
 Kesungguhan siswa
dalam proses
pembelajaran dalam
setiap tahapan
 Ketepatan dan
kesesuaian
menggunakan strategi
dalam membaca
uncil.org/en/
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umum pendapat
terhadap hal
tersebut
Unsur Kebahasaan:
- Kalimat Simple
Present
- Conditional
Clauses
- Modals
analisis yang disampaikan dalam kerja
kelompok.
Mengkomunikasikan
 Siswa membuat laporan berupa catatan
hasil membaca dan mendengarkan
 Berkelompok, siswa bertukar cerita
tentang teks eksposisi dengan
memperhatikan fungsi sosial, struktur
dan unsur kebahasaannya.
 Siswa mempresentasikannya di kelas
 Membuat laporan evaluasi diri secara
tertulis tentang pengalaman masing-
masing dalam mencari  teks eksposisi
selama proses pembelajaran di dalam
dan di luar kelas, termasuk kendala
yang dialami.
 Siswa membuat ‘learning journal’
Portofolio
 Kumpulan catatan
kemajuan belajar
 Kumpulan hasil tes
dan latihan.
 Catatan atau rekaman
penilaian diri dan
penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
Penilaian Diri dan
Penilaian Sejawat
Bentuk: diary, jurnal,
format khusus,  komentar,
atau bentuk penilaian lain
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Waktu
Sumber Belajar
1.1 Mensyukuri
kesempatan dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.3 Menunjukkan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanakan
komunikasi
fungsional
3.11 Menganalisis
fungsi sosial,
Teks biografi
pendek dan
sederhana
tentang tokoh
terkenal
Fungsi Sosial
Meneladani,
membanggakan,
bertindak teratur,
teliti dan disiplin,
melaporkan
Struktur
a. Menyebutkan
tindakan/
peristiwa/kejadia
n secara umum
b. Menyebutkan
Mengamati
 Siswa menyimak berbagai contoh teks
biografi yang diberikan/ diperdengarkan
guru  secara  santun dan tanggung
jawab.
 Siswa mengamati fungsi sosial, struktur
dan unsur kebahasaannya
 Siswa mengamati keteladanan dari teks
biografi yang dipelajari.
 Siswa belajar menemukan gagasan
utama, informasi rinci dan informasi
tertentu dari teks legenda
Mempertanyakan (questioning)
 Dengan bimbingan dan arahan guru,
siswa mempertanyakan antara lain
perbedaan antar berbagai teks biografi
yang ada dalam bahasa Inggris,
perbedaan teks dalam bahasa Inggris
dengan yang ada dalam bahasa
Indonesia.
 Siswa mempertanyakan gagasan
utama, informasi rinci dan informasi
Kriteria penilaian:
 Pencapaian fungsi
sosial
 Kelengkapan dan
keruntutan struktur teks
 Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan kata,
intonasi, ejaan, dan
tulisan tangan
 Kesesuaian format
penulisan/ penyampaian
Pengamatan
(observations):
Sasaran penilaian adalah:
 Berperilaku tanggung
jawab, peduli,
kerjasama, dan cinta
damai, dalam
melaksanakan
komunikasi
4 x 2 JP  CD/ Audio/
VCD
 Koran/
majalah
berbahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://america
nenglish.stat
e.gov/files/ae
/resource_file
s
- http://learnen
glish.britishco
uncil.org/en/
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struktur teks, dan
unsur kebahasaan
dari teks biografi
pendek dan
sederhana tentang
tokoh terkenal,
sesuai dengan
konteks
penggunaannya.
4.15 Menangkap makna
teks biografi
pendek dan
sederhana tentang
tokoh terkenal
urutan tindakan/
kejadian/peristiw
a secara
kronologis, dan
runtut
c. Jika perlu, ada
kesimpulan
umum.
Unsur Kebahasaan
- Kata-kata terkait
dengan
perjuangan hidup,
profesionalisme
dalam bekerja,
kejadian/peristiwa
yang sedang
banyak
dibicarakan.
- Simple,
Continuous,
Perfect tense
- Penyebutan kata
tertentu
Mengeksplorasi
 Siswa mencari beberapa text biografi
dari berbagai sumber.
 Siswa berlatih menemukan gagasan
utama, informasi rinci dan informasi
tertentu
 Siswa melengkapi rumpang dari
beeberapa teks biografi sederhana
 Siswa secara berkelompok menuliskan
/menyalin teks biografi dengan
memperhatikan fungsi sosial, struktur,
dan unsur kebahasaan dengan runtut
 Siswa membacakan teksbiografit
kepada teman dengan menggunakan
unsur kebahasaan yang tepat
Mengasosiasi
 Secara berpasangan siswa
menganalisis beberapa teks biografi
dengan fokus pada fungsi sosial,
struktur, dan unsur kebahasaan
 Ketepatan dan
kesesuaian dalam
menyampaikan dan
menulis teks biografi
 Kesungguhan siswa
dalam proses
pembelajaran dalam
setiap tahapan
 Ketepatan dan
kesesuaian
menggunakan strategi
dalam membaca
Portofolio
 Kumpulan catatan
kemajuan belajar
 Kumpulan hasil tes
dan latihan.
 Catatan atau rekaman
penilaian diri dan
penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
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Alokasi
Waktu
Sumber Belajar
benda
- Modal auxiliary
verbs
 Siswa memperoleh balikan (feedback)
dari guru dan teman tentang hasil
analisis yang disampaikan dalam kerja
kelompok.
Mengkomunikasikan
 Siswa menceritakan kembali teks
biografi sederhana tentang keteladanan
dari tokoh terkenal dengan
memperhatikan fungsi sosial, struktur
dan unsur kebahasaannya.
 Siswa membuat kliping  teks biografi
dengan menyalin dan beberapa sumber.
 Membuat laporan evaluasi diri secara
tertulis tentang pengalaman masing-
masing dalam mencari  teks biografi
selama proses pembelajaran di dalam
dan di luar kelas, termasuk kendala
yang dialami.
 Siswa membuat ‘learning journal’
Penilaian Diri dan
Penilaian Sejawat
Bentuk: diary, jurnal,
format khusus,  komentar,
atau bentuk penilaian lain.
1.1 Mensyukuri
kesempatan dapat
Lagu Mengamati
 Siswa mendengarkan lagu yang
Pengamatan
(observations):
2 x 2 JP  CD/ Audio/
VCD
 Koran/Majala
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Alokasi
Waktu
Sumber Belajar
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi
International yang
diwujudkan dalam
semangat belajar
2.2 Menunjukkan
perilaku tanggung
jawab, peduli,
kerjasama, dan
cinta damai, dalam
melaksanaka n
komunikasi
fungsional
3.12 Menyebutkan
fungsi sosial dan
Fungsi sosial
Menghibur,
mengungkapkan
perasaan,
mengajarkan
pesan moral
Unsur kebahasaan
 Kata, ungkapan,
dan tata bahasa
dalam karya seni
berbentuk lagu.
 Ejaan dan tulisan
tangan dan cetak
yang jelas dan
rapi.
 Ucapan, tekanan
kata, intonasi,
ketika
mempresentasika
n secara lisan
diperdengarkan
 Siswa menirukan model secara
terbimbing.
 Siswa mempertanyakan cara
menemukan informasi rinci dan
kesimpulan dari lagu tersebut
Mempertanyakan (questioning)
 Dengan pertanyaan pengarah dari guru,
siswa terpancing untuk
mempertanyakan pesan yang
disampaikan dari lagu
 Siswa mempertanyakan cara
menemukan informasi rinci dan
kesimpulan dari lagu tersebut
Mengeksplorasi
 Siswa melengkapi rumpang pada lagu
tersebut dengan ungkapan yang benar
sesuai dengan model yang dipelajari
 Siswa membacakan teks lagu dengan
pengucapan dan tekanan kata yang
tepat
 Siswa berdiskusi tentang pesan lagu
Bukan penilaian formal
seperti tes, tetapi untuk
tujuan memberi balikan.
Sasaran penilaian adalah:
 kesantunan saat
melakukan tindakan
 Perilaku tanggung
jawab, peduli,
kerjasama dan cinta
damai
 Kesungguhan siswa
dalam proses
pembelajaran dalam
setiap tahapan
 Ketepatan dan
kesesuaian dalam
pengucapan dan
penyalinan lirik lagu
Portofolio
 Kumpulan kemajuan
siswa berupa
kumpulan lagu yang
h berbahasa
Inggris
 Buku lagu
bahasa
Inggris
 Sumber dari
internet:
- www.dailyen
glish.com
- http://americ
anenglish.st
ate.gov/files
/ae/resource
_files
- http://learne
nglish.british
council.org/
en/
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Alokasi
Waktu
Sumber Belajar
kebahassaan
dalam lagu
4.16 Menangkap pesan
dalam lagu
Topik
Keteladanan
tentang perilaku
yang
menginspirasi.
yang didengar
Mengasosiasi
 Secara individu siswa membandingkan
pesan yang terdapat dalam beberapa
lagu yang dibaca/didengar
 Siswa membuat kumpulan lagu- lagu
yang bertema perdamaian dengan
menyalin
 Siswa mengaitkan syair lagu dengan
ungkapan yang sudah dipelajari
Mengkomunikasikan
 Siswa mendemonstrasikan kemahiran
mereka menyanyikan lagu tersebut
dengan pengucapan dan tekanan kata
yang benar.
 Siswa melaporkan  kumpulan lagu yang
sudah dianalis pesan di dalam lugu-lagu
tersebut
 Antar siswa melakukan penilaian
terhadap kumpulan lagu yang dibuat.
disalin dengan tulisan
tangan beserta kesan
terhadap lagu
 kumpulan hasil tes dan
latihan.
 Catatan atau rekaman
penilaian diri dan
 penilaian sejawat,
berupa komentar atau
cara penilaian lainnya
89
90
AUTOBIOGRAPHY
1. Full Name :  Irhamsyah
2. Place/Date of Birth :  Kutacane/June 6th, 1994
3. Sex :  Male
4. Religion :  Islam
5. Nationality/ethnic :  Indonesia/Gayonese
6. Martial Status : Single
7. Occupation :  Student
8. Address : Jl. Seroja II, Gampong Ie Masen Kayee Adang,
Kec. Syiah kuala, Banda Aceh.
9. Contact Person :  085262276292 / irhamsyah07@gmail.com
10. The Parents
a. Father’s Name : Drs. Indra
b. Mother’s Mother :  Zora Marleny, S. Pd
11. Educational Background
a. Kindergarten :  Kindergarten of Pertiwi Kutacane,
Graduated in 2000
b. Elementary School :  SD N Percontohan Kutacane,
Graduated in 2006
c. Junior High School :  SMP N Perisai Kutacane,
Graduated in 2009
d. Senior High School :  SMA N 1 Kutacane,
Graduated in 2012
e. University :  English Education Department of
Tarbiyah and Teacher Training Faculty,
UIN Ar-Raniry Banda Aceh, Enrolled in 2013
This is all about my autobiography, hopefully it is useable to whom it may
concern.
Banda Aceh, July 2018
The Writer
(Irhamsyah)
